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2.1 COURSE DESCRIPTION AND ESSENTIALS
Over the last two centuries, Britain has changed beyond recognition. From the industrial
revolution to the sexual revolution, new forces have transformed the lives of ordinary men
and women. The rise and fall of the British Empire, a series of global wars and migration to
and from Britain challenged what it meant to be British, while political institutions became
increasingly democratic. In the sciences, the theory of evolution, the invention of television
and the coming of the atom bomb offered exciting and sometimes terrifying possibilities,
with far-reaching effects on British society. New forms of leisure emerged, while attitudes
towards homosexuality, race, religion and the rights of women have been redrawn.
This module provides a rich introduction to modern British history, from 1801 to the present
day. If you have not previously studied the period, it will give you the foundation for
specialist courses in subsequent years. If you have some prior knowledge, it will challenge
you with new interpretations from the cutting edge of historical research. The module
introduces you to new critical approaches to the subject, from ‘biopolitics’ to ‘global history’,
and draws extensively on primary sources such as film, pop music and visual imagery. It
has a strong global dimension, showing how crises in India, Asia and Africa shaped the
‘British World’. By the end of the module, you will have developed new skills in source
analysis while challenging your preconceptions about modern Britain. Above all, we hope
to enthuse you with the richness and diversity of British history, and the possibilities it offers
for further study.
Course Organiser:

Dr Robert Saunders

Lecture:

Tuesdays, 11:00am

Seminars:

At various times on Tuesdays and Wednesdays

Assessment criteria:

50% written examination; 50% coursework

Coursework:

Two primary source analyses, each of 1,000 words
Two essays, each of 2,000 words
(NB: Associate students studying here for one-semester only
have different requirements – see below)

Deadlines:

8 November 2015; 6 December 2015; 21 February 2016, 20
March 2016 (all deadlines fall at 23.30 on the specified date)

Examination:

May or June 2015

Course value:

Level 4, 30 credits
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Attendance at Lectures and Seminars
Attendance at all lectures and seminars is compulsory. Your seminar tutor will take an
attendance register each week and will contact you and your Adviser to seek an explanation
for any absences.
If, for some reason, you are unable to attend a lecture or seminar, you must contact your
seminar tutor in advance to explain why. Otherwise you will be registered as absent without
explanation, and may be unable to complete the module. The official policy of the School of
History on absences is set out below and must be followed scrupulously.
NOTE: Students are assigned to a particular seminar group and must remain in them. They
may be transferred at the start of the semester in exceptional circumstances (for example in
the event of a timetable clash) and only by the History Office; this cannot be done by the
seminar tutor.
QMUL School of History Absence Policy:
Engagement with your studies is crucial for the successful completion of your
modules. For this reason, attendance at seminars is compulsory. If you are unable
to attend a seminar because of illness or unforeseen circumstances, please inform
your seminar tutor by email and your module organizer using this form:
https://qmhistory.wufoo.com/forms/school-of-history-student-absence-request201516/
Missing more than two seminars on a module without explanation is grounds for
deregistration from that module. If you miss a third seminar, you must speak with
your Advisor or Year Tutor to explain your absences. In order to avoid being
deregistered from the module, you will be asked to provide evidence (for example,
in the form of official documentation such as a medical certificate) of an illness or
unexpected circumstances outside of your control that led to your absences. Being
deregistered from a module means that you receive a mark of 0% for it and you are
not able to retake it.
While we will always take into account and support you through any problems or
difficulties you may be experiencing, all students must attend a minimum of six
seminars within each academic term – regardless of illness or any other ongoing
issues – in order to complete the module. If your attendance drops below this
threshold and you do not interrupt your studies, you will be automatically
deregistered from the module.
Communication with Seminar Tutors
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Your tutors may need to contact you between seminars, for example to direct you to
interesting reading or to reschedule an appointment. They will use your @qmul.ac.uk email
account to do this, NOT any personal account (eg gmail) that you may use yourself. It is
essential that you check your college email regularly. Please respond to all emails
promptly, so that tutors do not have to chase you up.
Tutors receive a large volume of emails, but will aim to reply to emails from students within
three working days. You should not expect to hear from tutors outside normal working
hours on a Monday to Friday. To save time, do check that the information you need is not
already available in this handbook.
Learning Outcomes
By the end of this course, if you attend all lectures and seminars and complete all
assignments, you will have acquired:
• An ability to place in sequence key developments, phenomena and events over the last
two centuries of British history, and to relate the history of the British Isles to that of the
wider world, recognising the interconnections between them;
• An understanding of key trends and discontinuities in the political, international, social
and imperial history of Britain since 1801, for example: the expansion of the franchise, the
expansion and contraction of the Empire, changing perceptions of gender, the growth of the
state, the importance of war, religion, science and technology, and a knowledge of the key
historical debates surrounding these subjects;
• An awareness of the historical interpretations underpinning our perception of these
developments and an ability to subject these interpretations to criticism – both by placing
them in historiographical context and by subjecting their arguments to independent
analysis;
• An understanding of and ability to use appropriately such historical terms as: 'Reform',
'Emancipation', 'Chartism',
'Home Rule', 'Liberalism', 'Conservatism', 'Socialism',
‘Feminism’, 'Degeneration' and 'the Special Relationship';
• A familiarity with key themes and terms of historical analysis within the particular context
of modern Britain, such as 'absent-minded imperialism', 'separate spheres' and 'warfare
state', as well as class, gender, identity, deference, secularisation, democracy and affluence.
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2.2 Textbooks and General Reading

Rudyard Kipling at his desk

No single textbook covers all periods and subjects included in this course, but the following
three books will appear regularly on your reading lists. Chapters from these books will be
set as essential reading for many of your seminars, and you might also wish to read one or
more of them from beginning to end. Evans and Pugh are available as e-books from the
library at Queen Mary. All three can be purchased as discounted paperbacks from web
booksellers, and can be found in most good London bookshops:
• E.J. Evans, The Shaping of Modern Britain: Identity, Industry and Empire, 1780-1914
(2011)
• M. Pugh, State and Society: A Social and political History of Britain since 1870, 4 th Ed
(2012)
 P. Clarke, Hope and Glory: Britain, 1900-2000 (2004)
Other useful books that cover large portions of the period, or introduce you to general
themes, include:
M. Bentley, Politics Without Democracy, 1815-1914 (1984/1996)
J. Parry, The Rise and Fall of Liberal Government in Victorian Britain (1993)
R. McKibbin, Parties and People: England, 1914-1951 (2010)
H. McLeod, Religion and Society in England, 1850-1914 (1996)
K. Robbins, England, Ireland, Scotland, Wales: the Christian Church 1900-2000 (2008)
J. Darwin, The Empire Project: The Rise and Fall of the British World System, 1830-1970 (2009)
B. Porter, The Lion’s Share. A Short History of British Imperialism, 1850-1995 (1996).
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M. Pugh, Women and the Women’s Movement in Twentieth Century Britain, 1914-1999 (2000)
J. Purvis (ed), Women’s History: Britain, 1850-1945, An Introduction (1995)
H. Cook, The Long Sexual Revolution: English Women, Sex and Contraception 1800-1975 (2007)
M. Cook, A Gay History of Britain (2007)
R. Jennings, A Lesbian History of Britain (2007)
J. Harris, Private Lives, Public Spirit: Britain, 1870-1914 (1994)
Ross McKibbin, Classes and Cultures: England, 1918-1951 (1998)
M. Chamberlain, Pax Britannica? British Foreign Policy, 1789-1914 (1989)
D. Reynolds, Britannia Overruled: British Policy and World Power in the Twentieth Century
(2000)
T. Devine and R. Finlay (eds), Scotland in the Twentieth Century (1999)
K.O. Morgan, Rebirth of A Nation: A History of Modern Wales, 1880-1980 (1982)
A. Jackson, Ireland, 1798-1998 (1999)
M. Mulholland, Northern Ireland: a Very Short Introduction (2003)
C. Holmes, John Bull’s Island: the British and Immigration, 1871-1971 (1988)
R. Holt, Sport and the British: A Modern History (1989)
R. Dixon and S. Muthesius, Victorian Architecture (1978)
C. Williams (ed.), A Companion to Nineteenth-Century Britain (2004)
C. Wrigley (ed.), A Companion to early-Twentieth-Century Britain (2003)
P. Addison and H. Jones (eds), A Companion to Contemporary Britain, 1939-2000 (2005)
Why use our reading lists?
The reading lists for this and all other modules are drawn up with great care, and it may
take a little while to get used to academic writing. As university historians, you will need to
read at a higher level than is normally the case at school, so please resist the temptation to
ignore the reading list in favour of pop history websites, A-Level texts or things you found
in the local library! It may seem easier to type a search term into google than to make the
trip to a university library, but it is important that you focus your reading on scholarly
academic literature. For this, you will need to make full use of all the library resources
available to you.
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2.3 Libraries and QMplus
It is your responsibility to ensure that you get hold of all the necessary reading in good time
for each seminar. Some of the recommended reading will be made available electronically
via QMplus, but you should also routinely make use of the many excellent libraries available
to students at Queen Mary. In addition to our own library, you have access to the University
of London’s Senate House Library – a world renowned repository for which all students
should register. The availability of books at Senate House can be checked remotely at
www.ull.ac.uk, so no unnecessary trips need be made. Registration for the University of
London Library is open to QM students on presentation of a QM Library card. All students
on this course should register at the beginning of the academic year and get used to visiting
Senate House regularly.
Much of your reading will consist of articles published in scholarly academic journals: for
example, The English Historical Review or The Historical Journal. These are usually available
online, but full access requires you to log in via a subscribing university website. You should
be able to access most of these journals through the library section of QMplus; any that are
not available here will be accessible from the University of London website. Please ask the
librarians for help if you have any difficulty.

QMplus:
QMplus is the e-learning platform used for all modules at Queen Mary. It gives the reading
for each week, the questions for discussion in seminars and links to on-line resources and
set texts. All deadlines are displayed on QMplus, and you must use it to submit all
assignments. Seminar tutors and convenors may post notices on QMplus (for example, to
correct a reading) and some tutors may use it to create discussion areas. This means that
you need to become familiar with the site as quickly as possible.
You can log on at qmplus.qmul.ac.uk, using your log-in name (for example: weg1809) and
password. The site is fairly self-explanatory, but if you have any difficulties please do not
hesitate to ask your seminar tutor for help.
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2.4 ASSESSMENT
Coursework
For Unravelling Britain you are expected to write four pieces of coursework: two primary
source analyses that should be a maximum of 1000 words each, and two essays that should
be a maximum of 2000 words each. Together, these provide 50% of your credit for the
course. All assessments must be submitted online through QMplus, and all four pieces
should follow the Essay Writing Guidelines found later in this coursebook.
Coursework Deadlines
All coursework deadlines fall at 23.30 on the specified date.

Primary Source Analysis (Assessment One): Sunday 8 November 2015
Essay (Assessment Two): Sunday 6 December 2015
Primary Source Analysis (Assessment Three): Sunday 21 February 2016
Essay (Assessment Four): Sunday 20 March 2016

Associate Students
Associate Students who are registered for the entire academic year follow the same
assessment requirements set out above. Associate students registered for Semester I only
are assessed on the following submissions:



One 1,500-word primary source analysis (Assessment One), submitted by Sunday 8
November as above.
One 3500-word essay (Assessment Two), submitted by Sunday 6 December as above.

Please note: the word-counts are longer for these assessments because students will not be
required to sit a written exam.
For associate students registered for Semester II only, assessment is as follows:



One 1000-word primary source analysis (Assessment Three), submitted by Sunday
21 February as above.
One 2000-word essay (Assessment Four), submitted by Sunday 20 March as above.
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One written exam.

Coursework Length
Coursework should be close to the recommended word length. You will be asked to certify
the word count on the coursework submission coversheet: you may find it helpful to do a
computer word count before submitting your work. Coursework submissions which are
significantly shorter than the recommended length are unlikely to deal adequately with the
subject. Coursework in excess of 10% of the recommended word length will be subject to a
standard penalty of a deduction of FIVE marks.
Feedback on your coursework will be provided in written form by your seminar tutor
within 3 weeks of the submission date. Feedback on your class and examination
performance will be provided by your adviser.
Coursework Submission
One electronic copy should be submitted via QMplus by the deadline date and time
published here in the module outlines and on QMplus. The document should be in the
Microsoft Word format (.doc or .docx) or a PDF. Other formats may not be recognised by
QMplus, and you may be deemed not to have submitted. If in doubt, you should check with
the e-learning manager, Chris Sparks, whether your software is compatible
(c.sparks@qmul.ac.uk).
You can access QMplus by going to http://QMplus.qmul.ac.uk/.
NOTE
QMplus is the only accepted method for submitting your coursework.
Assignments cannot be accepted directly by your seminar tutor.
Late Submission of Coursework
Late coursework will be penalized by five marks for each day that it is late, including
weekends and holidays, for up to five days. After five days, the work will not be accepted
and the mark will be a 0% FAIL. Please see your advisor or year tutor if your work is likely
to be late. It may be possible to arrange for an extension of the deadline.
Please note that coursework is only accepted in Microsoft Word (docx) or PDF formats. Files
in any other format, and submissions that are otherwise unreadable or corrupted, will not
be accepted and late coursework penalties will apply.
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Primary Source Analysis 1
Essay 1
Primary Source Analysis 2
Essay 2
Exam

10%
15%
10%
15%
50%
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2.5 QMUL Resources For Improving Writing
Good writing is a key skill for the historian, and most of us could do it better. This is not
simply about writing elegantly, though that is a good thing in itself; it is about expressing
yours ideas with clarity and precision, within the confines of a set word limit. There are
many resources available to help improve your writing, and we encourage you to make use
of these resources. Your first port of call should be your seminar tutor or personal adviser,
with whom you can meet in their office hours. The School of History also has a dedicated
Writing Tutor, Dr Ceri Law (c.law@qmul.ac.uk), who is a fount of excellent advice.
The Learning and Development Institute at Queen Mary offers a range of resources that are
freely
available
to
all
students.
Full
details
can
be
found
at
http://www.learningdevelopment.qmul.ac.uk/CLSG . Resources include:
The Insessional English Programme: http://language-centre.sllf.qmul.ac.uk/in-sessionals


Formal 5 or 10 week modules designed to improve student performance overall.
Many of these modules focus on writing skills and other essential skills required for
academic success. These modules are available during the first and second semesters
of each year and focus on English for academic purposes including disciplinary
writing, English grammar, presentation skills and lecture comprehension. They are
particularly well suited to students for whom English is a second language, though
they are available to all. Modules which analyse the language of literary models and
social interaction are also offered.

Royal Literary Fund Fellows: http://www.learningdevelopment.qmul.ac.uk/RLF





Each academic year we have professional writers in residence at Queen Mary.
Students may book a session with one of these writers and discuss their own
writing process.
These sessions can last for up to 45 minutes.
Students can book sessions online:
http://www.learningdevelopment.qmul.ac.uk/node/29

‘Writing Matters’: https://blogs.history.qmul.ac.uk/writingmatters/


A blog run by the School of History, in which tutors and postgraduates reflect on
their own experience of writing. You can follow this on twitter @QMWriteMatters

One-to-One Tutorials: http://www.learningdevelopment.qmul.ac.uk/node/11


A one-to-one tutorial offers 50 minutes of personal attention to help students achieve
the best grades of which they are capable. Tutorials focus on a specific academic skill
with which a student needs support, whether this involves sorting out a problem or
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putting fine tuning on already good work. Students frequently bring their essays and
work together with the tutor on strategies for improvement.
Tutorials are available to any student at any level. Some students book at the
suggestion of their academic department and others simply self-refer, as they choose.
Students can book online at the address above
It is appreciated if staff referring students could also provide the student with a brief
note of what the issue is so that the student can put this on the booking form.

Drop-in consultations: http://www.learningdevelopment.qmul.ac.uk/node/14


No appointment is necessary to attend these one-to-one sessions which are very
useful for “emergency” surgery or issues and questions that suddenly arise. Students
can receive between 20 minutes and an hour of individual attention on any study
skills issue, depending only on how many students may be in the queue.

‘Reading Writing Spaces’: http://www.learningdevelopment.qmul.ac.uk/node/25


This is a two hour session where you bring an article, a piece of writing, an
assignment topic, and spend some time working on it with guidance from the
advisor. The goal of the reading writing space is to offer suggestions as to how to
tackle aspects of work that might be troubling you (or that you just can't seem to start
or finish) and to provide time and space for you to try them out and get some work
done. They are ideal if you have having trouble making progress on an assignment,
if you can't settle into actually reading or writing the things you need to be working
on, or if you are prone to leaving work to the last minute.
The sessions are free and open to students of all disciplines. There is no need to book,
just come along to the Drop-in Study Centre, first floor of Mile End Library

Dyslexia and other Specific Learning Difficulties:
There are extensive support services available at QM for students with dyslexia or other
Specific Learning Difficulties. For more details, speak to your college advisor or visit the
Support Services website at http://www.dds.qmul.ac.uk/
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3.1 PROGRAMME OF LECTURES AND SEMINARS FOR 2015-16
Semester I
Week 1

29 September Lecture:

Introduction: The Troubled Titan (Robert Saunders)

Seminar: Studying Modern British History
Week 2

6 October Lecture:

The Great Reform Act and the Chartist Challenge, 18301848 (Robert Saunders)

Seminar: The Chartists
Week 3

13 October

Lecture:

‘Gods and Monsters’: Religion and Science
(Robert Saunders)
Seminar: A Crisis of Faith?

Week 4

20 October

Lecture:

Week 5

27 October

Lecture:

Science and Gender in Victorian Britain
(Rhodri Hayward)
Seminar: Science, Gender and the Education of Women
‘Dark, Satanic Mills?’ (Tristram Hunt)

Seminar: The Victorian City
Week 6

3 November

Lecture:

The British Empire in India (Mark Condos)

Seminar:

The Indian ‘Mutiny’

Week 7

READING WEEK

Week 8

17 November Lecture:

Politics in the Age of Gladstone and Disraeli
(Robert Saunders)

Seminar: The Eastern Crisis
Week 9

24 November Lecture:

Degenerates and Outcasts (Rhodri Hayward)

Seminar: Biopolitics
Week 10 1 December

Lecture: The Empire and British Society (Tristram Hunt)
Seminar: Popular Imperialism

Week 11 8 December

Lecture: The Edwardian Crisis (Robert Saunders)
Seminar: ‘Votes for Women – and Chastity for Men!’

Week 12 15 December

Lecture:

The First World War (Ellie O’Keefe)

Seminar:

War Enthusiasm
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Semester II
Week 1

12 January

Lecture:

A New Democracy? Interwar Politics (Robert Saunders)

Seminar: The General Strike and class relations
Week 2

19 January

Lecture:
Seminar:

Leisure and Pleasure between the Wars (Helen
McCarthy)
Interwar culture

Week 3

26 January

Lecture: World War II (Joel Morley)
Seminar: The War and British Society

Week 4

2 February

Lecture:

Week 5

9 February

Lecture:

The Attlee Government and the Welfare State
(Robert Saunders)
Seminar: Was there a ‘Postwar Consensus’?
The End of Empire: Conservative Deceits and Liberal
Conceits (Saul Dubow)

Seminar: The Winds of Change
Week 6

16 February

Lecture:

Anglo-American Relations since 1945 (James Ellison)

Seminar: The Special Relationship
Week 7

READING WEEK

Week 8

1 March

Lecture:

Northern Ireland and the Troubles (Martyn Frampton)

Seminar: The Troubles
Week 9

8 March

Lecture:

The Women’s Liberation Movement (Barbara Taylor)

Seminar: The Sexual Revolution
Week 10 15 March

Lecture:

The Multi-Ethnic Society: Race relations and National
Identity (Helen McCarthy)

Seminar: Powell and Powellism
Week 11 22 March

Lecture:

Thatcher’s Britain: Britain in the 1970s and 80s (Robert
Saunders)

Seminar: Thatcherism
Week 12 29 March

Lecture:

Revision Lecture (Robert Saunders)

Seminar:

Revision seminar
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3.2 SEMINAR PREPARATION
Seminars for Unravelling Britain will take many forms but they are all organised in the same
way. For each seminar, there is a set question which you must analyse and be prepared to
debate in class discussion.
As with all seminar classes in the School of History, you must undertake sufficient
preparation for Unravelling Britain, for your own good and for that of the class as a whole.
The School of History recommends that you spend at least two hours of preparation for
each hour of seminar teaching each week: this does not include work for assessments. Your
seminar research – which is best done in good time for the seminar and certainly not at the
last minute – will involve analysis of the weekly supporting document(s) and secondary
readings. These will be available on QMplus.
Discussion
Seminars are principally an opportunity for you to share ideas, debate opinions and work
together towards a better understanding of the period. At university it is important that you,
rather than your seminar tutor, set the agenda. So please come to seminars with questions
to ask, issues to discuss and ideas that you would like to try out. The more you take
ownership of these seminars, the more useful, stimulating and enjoyable you will find them.
Presentations
Your seminar tutor may ask you to give short seminar presentations. Oral presentation is a
crucial skill, not just for university but for life. It is held in very high regard by employers:
if you aspire to work in the law, in teaching, in business, in the charitable sector, in politics,
in the entertainment industry or in the media, you will almost certainly have to give short
presentations. So it is worth thinking carefully about how to do this well.
Presenting is first and foremost about communication. It doesn’t matter how intelligent you
are being if no-one is listening or if your delivery is incomprehensible. So make it
interesting! Resist the temptation to lower yourself over your script, turn down the volume,
and rattle through the pages like a robot with a power surge. It’s usually best to bring along
a few bullet points, then talk freely to the group using your points as a basis. Making eye
contact is important: it keeps the connection with your audience and helps you to assess
whether you are going at the right speed.
Presenting should be fun! Enjoy it, don’t worry about it too much, and feel free to ask for
advice.
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3.3 SEMINARS AND SEMINAR QUESTIONS
SEMESTER ONE
Week 1: Studying Modern British History

Coalbrookdale by Night, by Philip James de Louthebourg (1801)

There are many different ways to tell the story of Britain and Britons over the last two
centuries. After introducing you to the organisation of the teaching and outlining some of
the key skills and subject knowledge you will develop during the course, this seminar will
explore some of the key themes and issues of modern British history. We will explore the
many different stories that can be told about British history and the implications of those
stories.
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Week 2: Britain and the Chartists

Question: How close did Britain come to revolution in 1848?
Primary Sources:
 The 1839 National Petition (on-line at: http://www.chartists.net/Chartistpetitions.htm)
 Cartoons on QMplus
Secondary sources:
 Malcolm Chase, Chartism: A New History (2007), pp. 1-29
Textbook:
• Evans, Section 3
One of the central themes of modern British history is the struggle for reform and the rise
of democracy. This seminar explores two key moments in this process: the ‘Great’ Reform
Act of 1832 and the struggle for ‘the People’s Charter’. By the end of this topic, you should
have a good understanding of what ‘reform’ was intended to achieve, who supported or
opposed it, and why it was so controversial. You should also consider whether Britain
became more or less ‘democratic’ in this period, and who was left out of Victorian ideas of
‘democracy’.
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Week 3: A Crisis of Faith?

The Hornet pokes fun at Charles Darwin, 1871

Question: Was there a ‘crisis of faith’ in Victorian Britain?
Primary sources:
 William Booth, In Darkest England, and The Way Out (1890), Preface and Chapter 1,
available online at: https://archive.org/details/indarkestenglan00bootgoog; colour
illustration of the scheme: https://jamespedlar.files.wordpress.com/2012/04/darkestengland-frontis.gif
 http://darwin-online.org.uk/ Use this resource to explore the debate around Origin of
the Species (1859). In particular, read the ‘Conclusion’ of Origin of Species and look at
some of the ‘Reviews and Responses’ (http://darwin-online.org.uk/reviews.html).
Secondary Sources:
 H. McLeod, Religion and Society in England, 1850-1914 (1996), chapter 4: ‘The
Religious Crisis’
 Nigel Scotland, ‘Darwin and Doubt: The Response of the Victorian Churches’, The
Churchman, 100:4 (1986):
http://churchsociety.org/docs/churchman/100/Cman_100_4_Scotland.pdf


‘The Victorian Web: Religion’: http://www.victorianweb.org/religion/index.html.
Use this to get a sense of the variety of religious experience in Victorian Britain.
There are useful essays on many key figures and movements – for example Andrzej
Diniejko, ‘The Origin and Early Development of the Salvation Army in Victorian
England’ [led by William Booth] http://www.victorianweb.org/religion/sa1.html

There was no part of British life in the nineteenth century that was not powerfully
influenced by religion. More people attended Church than at any previous point in British
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history, and religion saturated the worlds of politics, art, leisure and science. The Bible and
the Book of Common Prayer were probably the most widely read books of the century. All
the great popular movements of the century – from Chartism and the anti-slavery
movement to the missionary societies and the campaign for women’s suffrage – were
influenced by religious ideas. The two main parties were rooted in the Anglican and
nonconformist churches, and for most of the century the churches were the main providers
of education and philanthropy. Yet the nineteenth century also saw new challenges to
established religion, from urbanisation and new approaches to biblical scholarship to the
expansion of state services. Above all, scientific developments, such as the rise of
Darwinism, questioned the literal truth of the Book of Genesis. So was there a ‘crisis of faith’
in the nineteenth century, or was Britain ‘never more religious than in the Victorian Age’
(Hoppen)?
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Week 4: Science, Gender and Women’s Education

How were scientific and medical ideas used in Victorian debates about women’s
education?
Primary sources:
• Henry Maudsley, ‘Sex in Mind and in Education’, The Fortnightly Review 15 (1874)
Secondary Sources:
• Amanda Vickery, ‘Golden Age to Separate Spheres? A Review of the Categories and
Chronology of English Women's History’, Historical Journal, 36 (1993), pp.383–414.
Textbooks:
• Evans, Section 4
• Pugh, Chapters 2, 3 & 4
This week’s seminar investigates the relative places of women and men in Victorian Britain.
It provides an introduction to the histories of sex and gender by exploring the status and
experiences of men and women in a range of contexts, including education, politics, science,
medicine, religion, and the broader culture. The end of the Victorian period saw the birth of
modern feminism as well as the creation of the ‘New Woman’. You should be able to explain
how scientific, religious and moral ideas about the differences between men and women
were correlated with social and political changes relating to the rights and duties of men
and women. This is an opportunity to revisit and question established stereotypes about the
sexism, hypocrisy and double standards of the Victorians, and to learn about recent histories
of Victorian masculinity.
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Week 5: The Victorian City

‘Manchester getting up the steam’, The Builder (1853)
Question: Why did the Victorian city evoke such moral panic?
Primary Sources: Extracts (on QMPlus) from
 F. Engels, The Condition of the Working Class in England [1845] [‘The Great Towns’]
 A. Mearns, The Bitter Cry of Outcast London [1883]
Secondary Sources:
 Tristram Hunt, Building Jerusalem: The Rise and Fall of the Victorian City (2004), preface
and chapters 1 and 10
 Evans, chapter 6: ‘Urban Growth and Regional Diversity’
The rise of the city was one of the great social revolutions of the nineteenth century. London
rose to be the biggest city in the world, while the population of Manchester more than
doubled in the space of twenty years between 1820 and 1840. Urbanisation created great
wealth and powered the manufacturing boom of the ‘industrial revolution’; but cities could
also be sites of poverty, disease, crime, immorality and sedition. For Frederick Engels,
chronicling his family’s cotton factories in Manchester, or Karl Marx, living in exile in
London, the industrial city seemed ripe for revolution; many conservatives, too, saw in the
Victorian city a menace to civilisation itself. By the end of the nineteenth century, new kinds
of city were emerging, such as the ‘garden city’ pioneered by Ebenezer Howard, but the
‘dark, satanic mills’ continued to haunt the Victorian imagination. In this week’s seminar,
we explore the impact of urbanisation on Victorian culture, politics and society, paying
particular attention to the social anxieties associated with ‘outcast London’.
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Week 6: The Indian ‘Mutiny’

Question: How were the events of the ‘Mutiny’ represented in contemporary Britain?
Primary Sources:
 ‘Miss Wheeler defending herself at Cawnpore’
 ‘Massacre at Cawnpore’ (both in Anne S.K. Brown Military Collection)
 The Times, 7 October 1857, p. 8 (editorial on the National Fast Day)
Secondary Sources:
 Alison Blunt, ‘Embodying war: British women and domestic defilement in the Indian
‘Mutiny’, 1857–8’, Journal of Historical Geography, 26, 3 (2000) 403–428
 Don Randall, ‘Autumn 1857: The Making of the Indian “Mutiny”’, Victorian Literature
and Culture (2003), 3-17
Textbook: Evans, chapter 24
This week we examine how news of the uprising in India reached the imperial metropole
and the manner in which the stories of massacres and rape impacted upon the British public.
The Indian Uprising, or ‘Mutiny’, came as a shock to many in Britain and gave rise to debates
about gender, race, religion and the legitimacy of imperialism. The traumatic events of 1857
left a lasting legacy in British India and came to define the relationship between rulers and
ruled for decades after. The primary sources consist of two contemporary images that you
are encouraged to consider in the same light as you would written accounts: What events
are depicted and how have they been depicted? For what audience may they have been
intended? How might they have been perceived at the time? The articles by Blunt and
Randall discuss these issues and will aid in your ‘reading’ of the images, while the chapter
by Wilson will help to place the events of 1857 in a larger context.
Week 7 is READING WEEK
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Week 8: Gladstone and Disraeli

Question: Why did the Eastern Crisis become such a controversial political issue in
Britain?
Primary sources:
 W.E. Gladstone, Second Midlothian Speech, Dalkeith, 26 November 1879 [Extract]
 B. Disraeli, Speech at the Crystal Palace, 24 June 1872 [Extract]
 Cartoons on QMplus
Secondary Sources:


H.C.G. Matthew, Gladstone, 1875-1898 (1995), chapter 1

Textbooks:
• Evans, Chapters 32-35
After the second reform act in 1867, all parties had to engage with a new working class
electorate. The two dominant politicians of this period were William Gladstone and
Benjamin Disraeli, both of whom built up enormous personal followings and who clashed
repeatedly over empire, taxation and social reform. Their most famous collision came in
1876, when Bulgaria rebelled against the Turkish Empire, triggering a major crisis in the
East. In this topic, you will analyse how the growth of democracy changed British politics,
why empire was such a controversial subject in domestic politics, and whether we should
really see this period as ‘the age of Gladstone and Disraeli’.
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Week 9: Biopolitics in Britain

Question: What made the idea of eugenics acceptable to Victorian audiences?
Primary sources:
 Edwin Ray Lankester, ‘Degeneration: A Chapter in Darwinism’ (1880), available online at
http://www.bbk.ac.uk/deviance/degeneration/lankester/10-14-0%20lankester.htm
• H. G Wells, The Time Machine (1895), especially chapters 4 & 5. Available online:
http://etext.lib.virginia.edu/toc/modeng/public/WelTime.html
Secondary Sources:
• Daniel Pick, Faces of Degeneration: A European Disorder, 1848-1918 (1989), chapter 7.
• Biographical Essay: H.G. Wells and the uses of Degeneration in Literature (very short).
Available online at: http://www.bbk.ac.uk/deviance/biographies/wells.htm
Textbooks:
• Evans, Sections 4 & 6
• Pugh, Chapters 3 & 4
This week we examine ideas of evolution and degeneration, their religious roots and their
scientific reconceptualisation in the 19th century. You should acquire an understanding of
how the language of degeneration informed cultural fantasies about race, immigration,
poverty and empire and how popular literature reflected broader concerns and fears about
the urban poor. You should be able to distinguish between the different evolutionary
theories that existed across the Victorian period, and their application to social policy.

HST4308 ‘Unravelling Britain’

28

Module Handbook

Week 10: Popular Imperialism

Question: Were the British ‘absent-minded imperialists’ (Porter)?
Primary sources:
• Extracts from Baden-Powell’s Scouting for Boys (1908: preface, foreword, introduction and
campfire yarns 27 and 28).
 Extract from Peril and Patriotism: True Tales of Heroic Deeds and Startling Adventures (Cassel,
1906): ‘How Gordon Died’
Secondary Sources:
• Bernard Porter, The Absent-Minded Imperialists: Empire, Society and Culture in Britain
(Oxford, 2006), chapters 1-2
 J. MacKenzie, “‘Comfort’ and Conviction: A Response to Bernard Porter” Journal of
Imperial and Commonwealth History 36, no. 4 (December 2008): 659–68
 Tristram Hunt, Ten Cities that Made an Empire (2014), chapter 10: ‘Liverpool’
Textbooks:
• Evans, Section 6 • Pugh, Chapter 6
At its peak, the British Empire spanned a quarter of the world's inhabitable surface,
stretching across much of Africa, Asia, North America and the Pacific Ocean. The legacy of
the British Empire can be seen across the world, but its impact on Britain itself remains
fiercely contested. Were the British 'absent minded imperialists' or 'a society steeped in
empire'? Did the possession of such a vast empire affect how the British thought about
themselves, or how they organised their society, leisure and culture? Was Britain itself a
colony of a ruling imperial class? In this seminar, we explore the different meanings of
empire and its diverse effects on the imperial metropole. You should aim to complete the
week with a broad understanding of the British imperial experience, the extent to which
British society and culture were defined by the Empire, and the ways in which approaches
to race and science affected British attitudes towards imperialism.
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Week 11: Women’s Suffrage and the Edwardian Crisis

Was ‘militancy’ an asset or an obstacle in the campaign for women’s suffrage?
Primary sources:
• http://www.bbc.co.uk/archive/suffragettes/
Pick at least three of the excerpts on this page. Listen to them, and research those involved
making use of The Oxford Dictionary of National Biography (ODNB). This is an online resource,
which you can access through the Senate House Library website (www.ull.ac.uk). Think
about when they were recorded and the sorts of programme in which they were presented
(you may need to do some extra research online here too). Think, too, about why so many
people opposed votes for women, including many educated and politically active women.
 Extracts from The Anti-Suffrage Review
Secondary Sources:
• Martin Pugh, The March of the Women (2000), chapters 1 (‘Tactical Dilemmas’) and 2 (‘The
Debate’)
[For context: R. Saunders, ‘Tory Rebels and Tory Democracy: The Ulster Crisis, 1900-1914’,
in R. Carr and B. Hart, The Foundations of the British Conservative Party (2013)]
Textbooks:
• Evans, Section 6
• Pugh, Chapter 9
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Week 12: The First World War

Londoners swarm around a tank in Stoke Newington, 1916
How far does the ‘myth of war enthusiasm’ sum up British reactions to the start of the
First World War?
Primary source:
 Recruitment posters on QMplus


Visit the website of Queen Mary’s own research project on ‘The East End at War’:
http://eastendww1.org/

Secondary Sources:
• A. Gregory, ‘British “War Enthusiasm” in 1914: A Reassessment’ in G. Braybon (ed.),
Evidence, History and the Great War: Historians and the Impact of 1914-18 (2003), pp. 67-85.
 P. Porter and A. Watson, ‘Bereaved and Aggrieved: Combat Motivation and the Ideology
of Sacrifice in the First World War’, Historical Research, 83 (2010)
Textbooks:
• Evans, Section 6
• Pugh, Chapter 10
Britain emerged on the winning side in the First World War at immense cost in lives and
money. The conflict caused severe domestic upheaval and in its latter half persistently
threatened to fracture popular morale on the Home Front. In this seminar you will examine
British reactions to the start of the war, which will provide some explanations for why the
population continued to support the war throughout its course. By the end of the seminar,
you should be able to explain some of the very different rationales which led to British entry
into the war and high levels of popular voluntary effort during its first months. You may
also want to ask why the outbreak of war has subsequently been remembered in terms of
naive enthusiasm rather than grim determination.
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Digital Resources:
The centenary of the outbreak of WW1 has prompted a number of excellent online
resources, which you can use to further your knowledge and understanding of the War.
Two particularly good ones are:
British Library WW1 website: http://www.bl.uk/world-war-one
BBC WW1 website: http://www.bbc.co.uk/ww1
Queen Mary Library has created its own record of the war from college archives:
http://www.meaningsofservice1914.qmul.ac.uk/
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SEMESTER TWO
Week 1: Interwar Politics and the General Strike

Seminar Question: Why did the General Strike fail?
Primary sources:
 ‘The Menace to the Nation’ The Times, 3 May 1926, p.15
 Cabinet Memorandum, Termination of the General Strike, 12 May 1926
http://filestore.nationalarchives.gov.uk/pdfs/small/cab-24-179-CP-195.pdf
Secondary Sources:
 Philip Williamson, Stanley Baldwin (Cambridge, 1999), pp. 177-202
 D. Jarvis, ‘Mrs Maggs and Betty: the Conservative Appeal to Women Voters in the 1920s’,
Twentieth Century British History (1994)
Textbook:
 Clarke, Hope and Glory, chapters 4-5
 R. McKibbin, Classes and Cultures (1998), chapter 4 (‘The Working Class: I’)
The 1918 Representation of the People Act plunged Britain into the age of mass democracy,
with universal male suffrage and a large female electorate. Whether this new democracy
could succeed remained to be seen. The Russian Revolution of 1917 fuelled fears of
revolution, as did the growing strength of the trade union movement. Yet when the
nightmare of so many erupted in 1926 – a General Strike – it ended in defeat for the strikers.
In this seminar, we use the General Strike to explore more broadly the dynamics of class
politics within Britain’s incipient democracy. The Strike offers a window onto working-class
political aspirations and the response of ruling elites, as well as an insight into the sources
of Britain’s relative stability at a time of economic dislocation and flux.
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Week 2: Leisure and Pleasure Between the Wars

Primary Source:


Humphrey Jennings, Spare Time (1939)
[http://www.screenonline.org.uk/film/id/443890/]

Secondary Reading:


R. McKibbin, Classes and Cultures: England, 1918-1951 (1998), chapter 10: ‘Music for
the People’.



Sally Alexander, Becoming a Woman and other Essays (1994): ‘Becoming a woman in
London in the 1920s and 30s’.



R. McKibbin, The Ideologies of Class (1994), chapter 5: ‘Work and Hobbies in Britain:
1880-1950’

In popular memory, two competing images of the interwar years jostle for attention. One is
of a grim period marked by unemployment, poverty and the hunger marches. The other is
of frivolity and leisure, as new dance crazes swept the country and new technologies like
radio, cinema and the gramophone came within the reach of ordinary men and women. The
concept of ‘spare time’ was much discussed in this period, as working hours were reduced
and the purchasing power of those in work increased. Organised sport took on a
recognisably modern form, and leisure activities became an important marker of class and
respectability. This week, we explore the interwar revolution in ‘leisure and pleasure’, and
consider the relationship between the ‘jazz age’ and the darkening political and economic
climate of the 1930s.
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Week 3: The Second World War at Home and Abroad

Primary Source:
• Selection of British Institute of Public Opinion (Gallup) opinion polls. Full set online at:
http://discover.ukdataservice.ac.uk/catalogue?sn=3331; shorter extracts on QMplus.
Secondary Sources:
• Jose Harris, ‘War and Social History: Britain and the Home Front during the Second
World War’ Contemporary European History, 1, 1 (1992), 17-35
 H. Strachan, ‘Strategic Bombing and the Question of Civilian Casualties up to 1945’ in P.
Addison and J. Crang (eds), Firestorm: The Bombing of Dresden 1945 (London, 2006), 1-17
Textbook:
• Pugh, Chapter 15
 Clark, chapter 6 (‘Guilty Men, 1937-1945’)

The Second World War demonstrated many of the changes and continuities of the British
experience since its predecessor a generation before. It has often been conceptualised as a
moment of decisive social and political change in its own right. In this seminar we will be
looking at some examples from a primary source that has often been used by historians
writing about the home front – the opinion polls conducted by the British Institute of Public
Opinion. After putting them together with the article by Harris, you should be able to
discuss what some of the key domestic experiences of the conflict were and the degree to
which attitudes to the wartime governments changed over time. But you should also
consider the issues raised by such polls: by the end of the seminar, you should have thought
about what ‘public opinion’ was, whether it actually mattered to the fighting of the war, and
what problems there are in using these as a source.
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Week 4: The Attlee Government and the Welfare State

Was there a ‘postwar consensus’ after 1945?
Primary sources:
• Aneurin Bevan, 'Speech on the National Health Service' Manchester, 4 July 1948
• Humphrey Jennings, A Diary for Timothy [Crown Film Unit, 1946]. Excerpts available
online: http://www.screenonline.org.uk/film/id/530434/index.html
 The illustrated Road to Serfdom, by Friedrich Hayek
Secondary Sources:
• P. Addison, No Turning Back: The Peacetime Revolutions of Post-War Britain (2010), pp. 7-41
Textbook:
• Pugh, Chapter 16
 Clarke, chapter 7

The Attlee Government of 1945-51 is often seen as one of the most radical reforming
governments in British history, creating the National Health Service and the Welfare State
while nationalising many of the biggest industries in Britain. It is also often believed to have
created a new ‘consensus’, which bound the political parties together until the 1970s. But
who opposed these measures, and why? This seminar explores the arguments for and
against the welfare state, so often viewed as a defining feature of modern Britain. By the end
of the seminar you should be able to explain what ‘welfare state’ meant in the context of the
1940s and the positions taken on it by the two major political parties, as well as by
organisations like the British Medical Association. In conducting the reading, you should
also think about the effect of the establishment of the welfare state on British society and
culture more generally.
NOTE SPELLING: ‘ATTLEE’, NOT ‘ATLEE’!
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Week 5: Decolonisation

Harold Macmillan delivers the ‘Wind of Change’ speech in 1960

Question: Why wasn’t there more opposition to the end of Britain’s African empire?
Primary source:
 Harold Macmillan, ‘The Wind of Change’ speech in Capetown, February 1960
Secondary Sources:
 Saul Dubow, ‘Macmillan, Verwoerd, and the 1960 “Wind of Change” Speech’
Historical Journal, 54(4), 2011, pp. 1087-1114
 A. Jackson, ‘Empire and Beyond: The Pursuit of Overseas National Interests in
the Late Twentieth Century’, EHR, 123 (2007)
Textbook:
 Pugh, chapter 18
In 1960 Prime Minister Harold Macmillan delivered his `Wind of Change’ address in Cape
Town, widely considered to be one of the most important speeches in post-war British
history. Here he acknowledged the unstoppable force of nationalism in Africa. Was this
speech a pragmatic acceptance of reality, an act of magnanimity, or a statement of vision?
Did Britain grant independence to its African colonies because it believed that its colonial
subjects were now sufficiently mature to gain independence, or was Britain forced to act by
colonial nationalist pressures? In giving up its African empire, was Britain seeking to
reorient itself internationally as part of a cold war alliance with the United States against
international communism? How did imperial die-hards within the Tory Party react and
how did the British people respond to the loss of empire? What was the impact of both the
fact and manner of decolonisation on Britain’s post-colonial identity?
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Week 6: The ‘Special Relationship’

Steve Bell, The Guardian, 2006

Why did Britain seek a ‘special relationship’ with the United States after 1945 and what
costs and benefits did it bring?
Primary sources:
 ‘Anglo-American Relations: Present and Future’ (FO Paper, 1949)
 State Department Paper, Washington DC, 1950
Secondary Sources:
 D. Reynolds, 'A "special relationship"? America, Britain and the international
order since the Second World War', International Affairs, 62/1 (Winter 1985/6)
 K. Ruane and J. Ellison, ‘Managing the Americans: Anthony Eden, Harold
Macmillan and the Pursuit of “Power-by-Proxy” in the 1950s’, Contemporary
British History, 18/3 (Autumn 2004), pp.147-167
This seminar introduces one of the main themes in post-war British political and diplomatic
history: the so-called ‘special relationship’ between Britain and the United States. We will
explore the wartime origins of the relationship, its political, diplomatic, economic, cultural
and personal dimensions and chart its shifting course over the post-war period. We will
discuss a range of historical interpretations and assess how far the relationship truly
deserved to be called ‘special’.
Week 7 is Reading Week
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Week 8: Northern Ireland and the Troubles

A girl on roller skates inspects a British soldier in Belfast, 1969

Question: Why did Northern Ireland explode into violence after 1968?
Primary Sources:


Extract from the IRA Green Book



Various newspaper articles on QMPlus

Secondary Sources:
*M. Mulholland, Northern Ireland: A Very Short Introduction (2002)
T. Hennessy, ‘The Politics of Northern Ireland’, in P. Addison and H. Jones (eds), A
Companion to Contemporary Britain, 1939-2000 (2005)
The Northern Irish state was an unexpected legacy of the struggle for Irish Independence in
the early twentieth century. From 1921 to 1972 it had its own parliament, executive and
prime minister, dominated by Unionist parties dedicated to the maintenance of the United
Kingdom. Yet Northern Ireland was deeply divided on religious, political and sectarian
lines, and by the early 1970s had become the most violent part of the UK. From 1968 to 1998,
more than 3,600 people were killed in sectarian violence, as paramilitary groups like the IRA
and the Ulster Volunteer Force battled with one another and with the British Army. In this
seminar, we explore the origins of the ‘Troubles’ and the failed attempts to establish peace
in the 1970s and 80s.
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Week 9: The Sexual Revolution

Question: To what extent, and why, did attitudes to sex and sexuality change in the
1960s and 1970s?
Primary Sources:
 Germaine Greer, The Female Eunuch (1971), ‘Summary’
 Gay Liberation Front Manifesto (1971) http://www.fordham.edu/halsall/pwh/glf-london.asp
Secondary Sources:
 M. Pugh, Women and the Women’s Movement (2000), chapter 11 (‘Women’s Liberation’)
 M. Cook, A Gay History of Britain (2011), chapter 6 (‘From Gay Reform to Gaydar’)
 M. Collins, ‘The Pornography of Permissiveness: Men’s Sexuality and Women’s
Emancipation in Mid-Twentieth Century Britain’, History Workshop Journal (1999)
Textbook: Pugh, chapter 17
Revolutions do not only affect governments: they can also occur in social and moral
attitudes. Over the 1960s, a series of reforms transformed the legal framework for sexuality
and sexual behaviour. Censorship of pornographic literature was relaxed; the contraceptive
pill became widely available; divorce law was liberalised; abortion was made legal in
England and Wales; and homosexual acts between consenting adults in private were
decriminalised. Attitudes to sex and sexuality were also changing, though historians
disagree on the speed and extent of these changes. In the 1970s, there was a double backlash:
one, a conservative backlash, which sought to roll back the changes of the 1960s; the other,
a more radical one, which questioned the extent of change and demanded a more
transformative programme of ‘women’s liberation’ and ‘gay liberation’. In this seminar, we
explore why sex became such a contentious area, what drove changing attitudes, and
whether it is legitimate to talk of a ‘sexual revolution’ in this period.
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Week 10: Powellism and Race Relations

Why was there such an impassioned response to Enoch Powell’s 1968 ‘Rivers of Blood’
speech?
Primary sources:
• Enoch Powell’s ‘Rivers of Blood’ Speech, 20 April 1968
• Cartoon from the Daily Mail, 24 April 1968
• Obituary of Powell from The Economist, 12 February 1998
Readings:
 N. Hillman, ‘A “Chorus of Execration”? Enoch Powell’s “Rivers of Blood” forty years on’,
Patterns of Prejudice, 42:1 (2008)
 D. Feldman, ‘Why the English Like Turbans: Multicultural Politics in British History’, in
Feldman & Lawrence (eds), Structures and Transformations in Modern British History (2011)
 B. Harrison, Finding a Role: The United Kingdom, 1951-1970 (2009), chapter 4.5 (‘Minorities
Old and New’)
In the decades after the Second World War, Britain experienced rising levels of immigration,
particularly from its former colonies. The empire, it was often said, was ‘coming home’, just
as Britain’s imperial role in the world was diminishing. Non-white immigration triggered
profound debates and divisions, concerning Britain’s place in the world, its responsibility
to its former colonies and the vexed question of what it meant to be ‘British’. In 1968, the
Conservative MP Enoch Powell delivered his famous ‘Rivers of Blood’ speech, in which he
warned of ethnic violence as a result of non-white immigration. In this seminar, we explore
why Powell’s remarks struck such a nerve, and consider the impact of mass immigration on
British politics and society.
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Week 11: Thatcher and Thatcherism

Was there a ‘Thatcher Revolution’ from 1979 to 1990?
Primary sources:
 Margaret Thatcher interview on Panorama, 1987:
http://www.youtube.com/watch?v=cpdbEK3E4U8
 ‘Britain Awake’, speech at Kensington Town Hall, 19 Jan 1976, available at
www.margaretthatcher.org (this resource is a treasure trove, with thousands of
speeches, letters and film clips freely available).
 BBC series: The Downing Street Years, episode 1
http://www.youtube.com/watch?v=4WyCqPDmjyE
 Spend some time on YouTube watching footage of Margaret Thatcher, Neil Kinnock,
Arthur Scargill and others. There are lots of clips from the satirical show Spitting
Image on-line, which are well worth watching.
Secondary Sources:
 E.H.H. Green, ‘Thatcherism: An Historical Perspective’, Transactions of the Royal
Historical Society, 6th series. 9 (1999)
 Robert Saunders, ‘Crisis? What Crisis? In B. Jackson and R. Saunders (eds), Making
Thatcher’s Britain (2012).
Textbook:
• Pugh, Chapters 19 & 20
 Clarke, Hope and Glory, chapters 10-11
When Margaret Thatcher died in 2013, it was clear that memories of the 1970s and 80s
remained as polarised as ever. For some, the Thatcher governments rescued Britain from
despotic trade union power and the possibility of national collapse. For others, her
governments destroyed British industry, ramped up inequality and unleashed a new era of
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selfishness and greed. This topic enables you to reach your own judgement on the social
and political conflicts of these two decades. You will interrogate such concepts as the
‘seventies crisis’, ‘Thatcherism’ and the ‘Thatcher revolution’, and assess both the causes
and consequences of Thatcher’s politics.
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Week 12: Revision Week: The Making of Modern Britain?

The final lecture of term looks back across the twentieth century, exploring the continuities
and changes of the period, and thinking ahead to the examination in the summer.
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4. COURSEWORK AND EXAMINATIONS
Some Abbreviations:
EHR
HJ
JBS
TCBH

The English Historical Review
The Historical Journal
Journal of British Studies
Twentieth Century British History
4.1 ASSESSMENT ONE: PRIMARY SOURCE ANALYSIS

The word count for this assessment is 1000 words UNLESS you are an Associate Student
at Queen Mary for Semester 1 only, in which case you are required to write 1500 words.
Analyse one of the following primary sources (all primary sources are available online
via QMplus):






The 1839 National Petition
William Booth, In Darkest England, and the Way Out (1890), preface and chapter 1.
Henry Maudsley, ‘Sex in Mind and in Education’, The Fortnightly Review 15 (1874).
F. Engels, The Condition of the Working Class in England [1845] [‘The Great Towns’]
‘Miss Wheeler defending herself at Cawnpore’ – contemporary illustration (Anne
S.K. Brown Military Collection) and ‘Massacre at Cawnpore’ – contemporary
illustration (Anne S.K. Brown Military Collection

In your analysis of the primary source you are expected to rely on the broader secondary
readings (listed both for the seminars and for the essays), though you are not required to
discuss the historiography in your analysis.
Remember to abide by the footnoting guidelines printed in section 5.5

SEE SECTION 5.2 FOR HOW TO ANALYSE A PRIMARY SOURCE
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4.2 ASSESSMENT TWO: ESSAY
The word count for this assessment is 2000 words UNLESS you are an Associate Student
at Queen Mary for Semester 1 only, in which case you are required to write 3500 words.
The following questions relate to the lectures and seminars on Unravelling Britain during
Semester I. In your reading for your essays, use the reading guides for each seminar in
addition to the more extended reading lists for each essay below.
Remember to abide by the footnoting guidelines printed in section 5.5
1. Did the rise of Chartism mark the failure of the ‘Great’ Reform Act?
*M. Chase, Chartism: A New History (2007)
[see also Saunders review, http://www.history.ac.uk/reviews/review/699]
A. Clark, The Struggle for the Breeches: Gender and the Making of the British Working Class
(1997), chs.8-9
James Epstein The Lion of Freedom: Feargus O’Connor and the Chartist Movement (1982)
W. Hamish Fraser, Chartism in Scotland (2010)
B. Hilton, A Mad, Bad, and Dangerous People? England, 1783-1846 (2006), chapter 9
E. P. Thompson, The Making of the English Working Class (1963), chapters 15-16
Paul Pickering ‘Chartist Petitioning in Popular Politics 1838-1848’ English Historical Review
(2001)
S. Roberts (ed), The People’s Charter (2003)
R. Saunders, ‘Chartism From Above: British Elites and the Interpretation of Chartism’,
Historical Research (2008)
R. Saunders, ‘God and the Great Reform Act: Preaching Against Reform, 1831-32’, Journal
of British Studies (2014)
John Saville 1848: The British State and the Chartist Movement (1987)
Jutta Schwarzkopf Women in the Chartist Movement (1991)
G. Stedman Jones, ‘Rethinking Chartism’ in G. Stedman Jones, Languages of Class (1983)
Miles Taylor ‘The Six Points: Chartism and the reform of parliament’ in Owen Ashton (ed)
The Chartist Legacy (1999)
Dorothy Thompson, The Chartists (1984)
Dorothy Thompson and James Epstein (eds) The Chartist Experience (1982)
2. To what extent were science and religion in conflict in the nineteenth century?
B. Hilton,
A Mad, Bad, and Dangerous People? (2006), pp.174-88, 332-42, 439-92, 524-38.
K. T. Hoppen, The Mid-Victorian Generation, 1846-1886 (1998), chapters 12-13
H. McLeod, Religion and Society in England, 1850-1914 (1996)
S. Skinner, ‘Religion’ in D. Craig and J. Thompson (eds), Languages of Politics in
Nineteenth-Century Britain (2013)
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D. Bebbington, Evangelicalism in Modern Britain (1988), esp. chapter 4
J.H. Brooke, Science and Religion (1991), chapters 7-8
S. Brown,
Providence and Empire: Religion, Politics and Society in the United Kingdom
(2008)
C. Brown,
The Death of Christian Britain: understanding secularisation (2000), esp. ch. 4
Geoffrey Cantor, Religion and the Great Exhibition of 1851 (2011)
Owen Chadwick, The Victorian Church (1966, 1970)
R. Helmstadter and B. Lightman (eds.), Victorian Faith in Crisis (1990)
Elisabeth Jay, Faith and Doubt in Victorian Britain (1986)
R. Noakes, ‘Spiritualism, Science and the Supernatural in mid-Victorian Britain’ in N.
Brown et al (eds.), The Victorian Supernatural (2004)
D. G. Paz (ed.), Nineteenth-Century English Religious Traditions (1995)
M. Ruse, ‘Science and religion in Britain 1830–70’, Church History (1975)
S. Williams, Religious Belief and Popular Culture in Southwark, c.1880-1939 (1999), chapter 3
J. M. Winter, ‘Spiritualism and the First World War’ in R. Davis and R. Helmstadter (eds.),
Religion and Irreligion in Victorian Society (1992).
R. Yeo, ‘The Reception of Vestiges’, Victorian Studies (1984–85)
C. Darwin, The Origin of the Species (1859) – especially closing pages.
www.darwin-online.org.uk
Especially ‘Reviews & Responses’
3. Did new scientific developments advance or retard the position of women in the
nineteenth century?
Ruth Brandon, The New Women and the Old Men: Love, Sex and the Woman Question (1991)
Lesley Hall, Sex, Gender and Social Change in Britain Since 1880 (2000), esp. Chapters 1–3
Susan Kingsley Kent, Sex and Suffrage in Britain, 1860-1914 (1987), Introduction, Chs 1-3, 7
Sally Ledger, The New Woman: Fiction and Feminism at the Fin de Siècle (1997), esp.
Introduction and Ch. 1.
Philippa Levine, Victorian Feminism, 1850-1900 (1987).
Philippa Levine, Prostitution, Race and Politics: Policing Venereal Disease in the British Empire
(2003), esp. Introduction and Chapter 4.
Sarah Richardson, ‘Politics and Gender’, in C. Williams (ed.), A Companion to NineteenthCentury Britain (2004), pp. 174–188.
R. Shoemaker and M. Vincent (eds), Gender and History in Western Europe (1998), Part I, esp.
Chapters 1 and 2.
Barbara Taylor, Eve and the New Jerusalem: Socialism and Feminism in the Nineteenth Century
(1983).
4. Had anxieties about urbanisation been resolved by 1900?
Asa Briggs, Victorian Cities (1990)
Martin Daunton (ed.), The Cambridge Urban History of Britain, Vols 2 & 3 (2000)
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H.J. Dyos and M. Wolff (eds), The Victorian City: Images and Realities (1999)
Eric Hobsbawm, Industry and Empire (1990)
Tristram Hunt, Building Jerusalem: The Rise and Fall of the Victorian City (2004)
A. Lees, Cities Perceived: Urban Society in European and American Thought, 1820-1940 (1985)
D. Mancoff & D.J. Tela, (eds), Victorian Urban Settings (1996)
R.J. Morris and R. Rodger (eds), The Victorian City (1990)
F.M.L. Thompson (ed.), The Cambridge Social History of Britain: 1750-1950 Vols.1, 2, 3 (1985)
Raymond Williams, The Country and the City (1973)
5. What can the 1857 Indian ‘Mutiny’ tell us about British attitudes to empire?
Crispin Bates & Marina Carter ‘Religion and retribution in the Indian rebellion of 1857’,
Leidschrift, 24-1 (2009) 51-68
C. A. Bayly Indian Society and the Making of the British Empire (1988), chapter 6
Alison Blunt ‘Embodying war: British women and domestic defilement in the Indian
‘Mutiny’, 1857–8’, Journal of Historical Geography, 26, 3 (2000) 403–428
Ian Copland ‘Christianity as an Arm of Empire: The Ambiguous Case of India under the
Company, C. 1813-1858’, Historical Journal, 49, 4 (2006) 1025-1054
William Dalrymple The Last Mughal: the Fall of a Dynasty, Delhi, 1857 (2009)
Saul David The Indian Mutiny: 1857 (2003)
William Dalrymple ‘In defence of faith: Religious rhetoric in the Delhi uprising of 1857’,
Biblio (March-April 2007) 6-9
David E. Omissi The Sepoy and the Raj: the Indian Army, 1860-1940 (1994), chapter 1
Don Randall ‘Autumn 1857: The Making of the Indian ‘Mutiny’’, Victorian Literature and
Culture (2003) 3–17
Kim A. Wagner ‘The Marginal Mutiny: The New Historiography of the Indian Uprising of
1857’, History Compass, 9, 10 (October 20110) 760-766
Kim A. Wagner The Great Fear of 1857: Rumours, Conspiracies and the Making of the Indian
Uprising (2010)
J. Wilson, ‘The silence of Empire: Imperialism and India’ in D. Craig and J. Thompson (eds),
Languages of Politics in Nineteenth Century Britain (2013)
6. Why did Gladstone think that Disraeli was such a danger to the British constitution?
D. Bebbington and R. Swift (eds), Gladstone Centenary Essays (2000)
E. Biagini, Liberty, Retrenchment and Reform: Popular Politics, 1860-1880 (1992)
M. Bentley, Politics Without Democracy, 1815-1914 (1984/1996)
C. Eldridge, Disraeli and the Rise of a New Imperialism (1996)
P. Ghosh, ‘Gladstone and Peel’ in P. Ghosh and L. Goldman (eds), Politics and Culture in
Victorian Britain (2006)
P. Ghosh, ‘Style and Substance in Disraelian Social Reform’ in P. Waller (ed.), Politics and
Social Change in Modern Britain (1987)
P. Jagger (ed), Gladstone (1998)
T.A. Jenkins, The Liberal Ascendancy, 1830–1886 (1994)
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C. Matthew, Gladstone, 1809-1898 (1997)
J. Parry, The Rise and Fall of Liberal Government in Victorian Britain (1993), chs. 7-12
J. Parry, ‘Disraeli and England’, Historical Journal (2000)
M. Pugh, The Tories and the People, 1880-1935 (1985)
A. Ramm, ‘Gladstone’s Religion’, Historical Journal (1985)
J. Parry, Democracy and Religion: Gladstone and the Liberal Party, 1867-1875 (1986)
J. Parry, Benjamin Disraeli (2007)
R. Saunders, Democracy and the Vote in British Politics, 1848-1867: The Making of the Second
Reform Act (2010)
R. Shannon, The Age of Disraeli: the Rise of Tory Democracy (1992)
P. Smith, Disraeli: a Brief Life (1996)
A. Warren, ‘Disraeli, the Conservatives and the Government of Ireland’, Parliamentary
History (1999)
A. Warren, ‘Disraeli, the Conservatives and the National church’, Parliamentary History
(2000)
A. Wohl, ‘“Dizzi-Ben-Dizzi”: Disraeli as Alien’, Journal of British Studies (1995)
7. How influential was the idea of ‘degeneration’ in the late nineteenth and early
twentieth centuries?
K. Bales, ‘Charles Booth's survey of "Life and Labour of the People in London 1889-1903’, in
M. Bulmer, K. Bales and K. Sklar, The Social Survey in Historical Perspective,1880-1940, (1991),
pp. 66-110.
P. Hennock, ‘Poverty and Social Theory in England: The Experience of the 1880s’, Social
History 1 (1976): 67-91.
Greta Jones, Social Darwinism and English Thought, (1990)
Seth Koven, Slumming: Sexual and Social, Politics in Victorian London (2004)
Geoffrey Searle, The Quest for National Efficiency: A Study in British Political Thought, (1990).
H. G. Simmons, ‘Explaining Social Policy: The English Mental Deficiency Act of 1913’,
Journal of Social History 11 (1978): 388-90.
Gareth Stedman-Jones, Outcast London: A Study in the Relationship Between Classes in Victorian
Society (1971 [NEW EDITION, 2013])
Judith Walkowitz, City of Dreadful Delight: Narratives of Sexual Danger in Late-Victorian
London (1992)
Anthony S. Wohl, ‘The Bitter Cry of Outcast London’, International Review of Social History
13 (1968): 189-245.
8. Was support for empire chiefly an upper-class phenomenon?
Joseph Bristow Empire Boys: Adventures in a Man’s World (1991)
Gail S. Clark ‘Imperial Stereotypes: G.A. Henty and the Boys' Own Empire’ Journal of Popular
Culture, 18, 4 (Spring 1985), pp. 43–51
John Darwin, The Empire Project: the Rise and Fall of the British World System 1830-1970 (2009)
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John Darwin, ‘Imperialism and the Victorians: the Dynamics of Territorial Expansion’, EHR
(1997)
J. Mackenzie, Propaganda and Empire: The Manipulation of British Public Opinion, 1880-1960
(1984)
J. MacKenzie, (ed.), Imperialism and Popular Culture (1986)
E. Said,
Culture and Imperialism (1993)
S.J. Potter, News and the British World: The Emergence of an Imperial Press System 1876-1922
(2003)
B. Porter,
The Absent-Minded Imperialists: Empire, Society, and Culture in Britain (2004)
A. Thompson, The Empire Strikes Back: The Impact of Imperialism on Britain From the MidNineteenth Century (2005)
S. Rose & C. Hall (eds), At Home With The Empire: Metropolitan Culture and the Imperial
World (2006)
A. Lester
‘Imperial Circuits and Networks: Geographies of the British Empire’, History
Compass, 4:1 (2006)
R. Price,
‘One Big Thing: Britain, Its Empire, and Their Imperial Culture’, The Journal of
British Studies, 45:3 (2006)
S.J. Potter, ‘Empire, Cultures and Identities in Nineteenth- and Twentieth-Century
Britain’, History Compass, 5:1 (2007), pp. 51–71
J. MacKenzie, “‘Comfort’ and Conviction: A Response to Bernard Porter.” Journal of Imperial
and Commonwealth History 36, no. 4 (December 2008): 659–68.
B. Porter,
‘Further Thoughts on Imperial Absent-Mindedness’, Journal of Imperial and
Commonwealth History, 36:1 (March 2008), pp. 101–17
G. Magee & A. Thompson, Empire and Globalisation: Networks of People, Goods and Capital in
the British World, C. 1850–1914 (2010)
B. Beaven, Visions of Empire: Patriotism, Popular Culture and the City, 1870-1939 (2012)
K. Kumar, ‘Empire, Nation, and National Identities’, in A. Thompson (ed.), Britain’s
Experience of the Empire in the Twentieth Century (2012)
S.J. Potter, ‘Webs, Networks, and Systems: Globalization and the Mass Media in the
Nineteenth- and Twentieth-Century British Empire’, Journal of British Studies,
46:03 (2012)
A. Thompson, Britain’s Experience of Empire in the Twentieth Century (Oxford, 2012)
A. Thompson (ed.), Writing Imperial Histories (2013)
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4.3 ASSESSMENT THREE: PRIMARY SOURCE ANALYSIS (1000 words)
Analyse one of the following primary sources (all primary sources are available online
via QMplus):










‘Massacre at Cawnpore’ and ‘Miss Wheeler Defending Herself’ (1857)
W.E. Gladstone, Second Midlothian Speech, Dalkeith, 26 November 1879 [extract]
Extracts from Baden-Powell’s Scouting for Boys (1908: preface, foreword, introduction
and campfire yarns 27 and 28)
Extracts from The Anti-Suffrage Review
‘The Menace to the Nation’, The Times, 3 May 1926, p. 15
Humphrey Jennings, Spare Time (1939)
Selection of British Institute of Public Opinion (Gallup) opinion polls
Aneurin Bevan, 'Speech on the National Health Service' [Manchester, 4 July 1948]
Harold Macmillan, ‘The Wind of Change’ speech, Capetown, February 1960

In your analysis of the primary source you are expected to rely on the broader secondary
readings (listed both for the seminars and for the essays), though you are not required to
discuss the historiography in your analysis.
W.E. Gladstone, Second Midlothian Speech, Dalkeith, 26 November 1879
Remember to abide by the footnoting guidelines printed in section 5.5
SEE SECTION 5.2 FOR HOW TO ANALYSE A PRIMARY SOURCE

HST4308 ‘Unravelling Britain’

51

Module Handbook

4.4 ASSESSMENT FOUR: ESSAY (2000 words)
The following questions relate to the lectures and seminars on Unravelling Britain during the
final weeks of Semester I and during Semester II. In your reading for your essays, use the
reading guides for each seminar in addition to the more extended reading lists for each essay
below.
Remember to abide by the footnoting guidelines printed in section 5.5

1. Had the argument for women’s suffrage been won in the years before 1914?
J. Bush,
Women Against the Vote: Female Anti-Suffragism in Britain (2007)
K. Connelly, Sylvia Pankhurst: Suffragette, Socialist and Scourge of Empire (2013)
B. Harrison, Separate Spheres: the Opposition to Women’s Suffrage in Britain (1978)
S. Stanley Holton, Feminism and Democracy: Women’s Suffrage and Reform Politics in Britain,
1900-1918 (1986/2002)
J. Lawrence, ‘Contesting the Male Polity: the Suffragettes and the Politics of Disruption in
Edwardian Britain’, in A.Vickery (ed.), Women, Privilege and Power (2001)
J. Liddington & J. Norris, One Hand Tied Behind Us: The Rise of the Women’s Suffrage
Movement (2000).
*Martin Pugh, The March of the Women: A Revisionist Analysis of the Campaign for Women’s
Suffrage, 1866-1914 (2000), Intro and Part I.
M. Pugh,
Electoral Reform in War and Peace, 1906-18 (1978)
June Purvis and Sandra Stanley Holton (eds), Votes for Women (2000).
A. Smith,
‘The Pankhursts and the War: Suffrage Magazines and First World War
Propaganda’, Women’s History Review (2003)
See also the biographies of Millicent Garrett Fawcett, Emmeline, Sylvia and Christabel Pankhurst
and other leading activists in The Oxford Dictionary of National Biography.
2. To what extent did the First World War bring about lasting changes in British society?
S. Bourne, Britain and the Great War (1989)
N. Ferguson, The Pity of War (1997)
[see also review at: www.history.ac.uk/reviews/review/72]
*A. Gregory, The Last Great War: British Society and the First World War (2008)
G. Sheffield, Forgotten Victory (2005)
D. Stevenson, 1914-1918, The History of the First World War (2004)
J. Turner, ed, Britain and the First World War (1988)
T. Wilson, The Myriad Faces of War (1986)
J. Winter, The Great War and the British People (1985/2003)
3. How was the Conservative Party so successful between the two World Wars?
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T. Hollins,

‘The Conservative Party and Film Propaganda between the Wars’, EHR
(1981)
*David Jarvis, ‘“Mrs Maggs and Betty”: the Conservative appeal to women voters in the
1920s’ Twentieth Century British History, 5(2) (1994), 129-52
J. Lawrence, ‘The transformation of British public politics after the First World War’, Past
and Present, 190 (2006), pp. 185-216
Keith Laybourn, The General Strike of 1926 (1993)
Helen McCarthy ‘Whose Democracy? Histories of British political culture between the wars’
Historical Journal 55(1), 2012, pp. 221-238
*Ross McKibbin, ‘Class and Conventional Wisdom: the Conservative Party and the
“Public” in Inter-war Britain’ in R. McKibbin, The Ideologies of Class (1991)
Ross McKibbin, Parties and People: England, 1914-51 (2010), ch.3, and Classes and Cultures:
England, 1918-51 (1998)
D. Tanner, ‘Class Voting and Radical Politics: the Liberal and Labour Parties, 1910-1931’
in Lawrence & Taylor (eds), Party, State and Society (1997)
A. Thorpe, A History of the British Labour Party (2001), chapters 2-4
A. Thorpe (ed.), The Failure of Political Extremism in Interwar Britain (1988)
W. Whyte, ‘Just William? Richmal Crompton and Conservative Fiction’ in Griffiths, Nott
and Whyte (eds), Classes, Cultures and Politics (2011)
Philip Williamson, Stanley Baldwin: Conservative Leadership and National Values (1999)
*P. Williamson, ‘The Doctrinal Politics of Stanley Baldwin’ in M. Bentley (ed), Public and
Private Doctrine (1993)
4. Did the Second World War narrow or increase class divisions in British society?
P. Addison, The Road to 1945: British Politics and the Second World War (London, 1975)
S. Fielding, ‘What Did “the People” want? The Meaning of the 1945 General Election’,
Historical Journal, 35, 3 (1992), 623-639
S. Fielding, ‘The Second World War and Popular Radicalism: The Significance of the
Movement Away from Party’, History 80, 258 (1995), 38-58
R. Mackay, Half the Battle: Civilian Morale in Britain during the Second World War (2002)
R. McKibbin, Parties and People: England 1914-1951 (2010)
H. Pelling, Britain and the Second World War (1970)
R. Sibley, ‘The Swing to Labour during the Second World War: When and Why? Labour
History Review 55, 1 (1990)
H. Smith, ed, War and Social Change: British Society in the Second World War (1986)
A. Thorpe, Parties at War: Political Organization in Second World War Britain (2009)
5. Was there a ‘post-war consensus’ after 1945?
* R. McKibbin, Parties and People (2010), chapters 4-5
* K. Morgan, Labour in Power, 1945-51 (1984).
P. Hennessy, Never Again: Britain 1945-51 (1992)
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E. Durbin,

New Jerusalems: the Labour Party and the Economics of Democratic Socialism
(1985)
Paul Addison, Now the War is Over, (1995)
Corelli Barnett, The Lost Victory: British Dreams, British Realities, 1945-50 (1996).
Derek Fraser, The Evolution of the British Welfare State, 4th ed. (2009). pp. 265-305.
Jim Fryth (ed.), Labour’s Promised Land: Culture and Society in Labour Britain (1995), esp. essays
by Fryth, Fielding and Iliffe.
Rodney Lowe, ‘The Second World War: Consensus and the Foundations of the Welfare
State’, Twentieth Century British History 1/2 (1990): 152-82.
Andrew Seaton, ‘Against the ‘Sacred Cow’: NHS Opposition and the Fellowship for
Freedom in Medicine, 1948–72’, Twentieth Century British History (2015)
Jim Tomlinson, ‘Welfare and the Economy’, Twentieth Century British History 6/2 (1995): 194219
C. Webster, 'Labour and origins of the National Health Service', in N. A. Rupke, ed., Science,
Politics and the Public Good (1988), pp. 184-202.
Charles Webster, ‘Conflict or consensus: Explaining the British Health Service’, Twentieth
Century British History 2 (1990): 115-22.
Noel Whiteside, 'Creating the welfare state, 1945-60' Journal of Social Policy 25.1 (1996): 83103
6. Why was the end of empire not more controversial in Britain?
*L. Butler and S. Stockwell (eds), The Wind of Change: Harold Macmillan and British
Decolonization (2013) [especially essay by Saul Dubow]
P. J. Cain and A. G. Hopkins, British Imperialism: Crisis and Deconstruction 1914-1990 (1993)
John Darwin, ‘Decolonization and the End of Empire’ in Robin Winks (ed.), Historiography:
The Oxford History of the British Empire, vol. 5 (2005)
J. Darwin, ‘British Decolonization since 1945: A Pattern or a Puzzle?’, Journal of Imperial and
Commonwealth History (1984)
R. Hyam, Britain’s Declining Empire: The Road to Decolonization, 1918-1968 (2007)
A. Jackson, ‘Empire and Beyond: The Pursuit of Overseas National Interests in the Late
Twentieth Century’, EHR, 123 (2007)
W.R. Louis and R. Robinson, `The Imperialism of Decolonization’, Journal of Imperial and
Commonwealth History, 22, 3 (1994)
R. Ovendale, ‘Macmillan and the Wind of Change in Africa, 1957-1960’, Historical Journal,
38:2 (1995)
B. Porter, The Absent-Minded Imperialists: Empire, Society and Culture in Britain (2006),
chapters 12-13
David Reynolds, Britannia Overruled: British Policy and World Power in the 20th Century
(1991)
Sarah Stockwell, `Ends of Empire’, in Sarah Stockwell (ed.), The British Empire: Themes and
Perspectives (2008)
Bill Schwarz, The White Man’s World: Memories of Empire (2011)
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T. Smith, ‘A comparative study of French and British decolonisation’, Comparative Studies
in Society and History (1978)
7. Was the ‘special relationship’ between Britain and America a marriage of
convenience?
Anthony Adamthwaite, ‘Britain and the world, 1945-9: the view from the Foreign Office’,
International Affairs, 61/2 (1985), pp.223-235
Nigel Ashton, Kennedy, Macmillan and the Cold War: The Irony of Interdependence (2002)
C. J. Bartlett, 'The Special Relationship'. A Political History of Anglo-American Relations since
1945, (1992)
John Baylis, ‘The “Special Relationship”: A Diverting British Myth?’ in Cyril Buffet and
Beatrice Heuser (eds), Haunted by History: Myths in International Relations (1998), pp. 117-134
John Charmley, Churchill's Grand Alliance. The Anglo-American Special Relationship 1940-57,
(1995)
Alex Danchev, On Specialness (1998)
Alex Danchev, ‘On Specialness’, International Affairs, Vol.72, pp.737-51
John Dickie, 'Special' No More. Anglo-American Relations: Rhetoric and Reality (1994)
David Dimbleby and David Reynolds, An Ocean Apart. The Relationship between Britain and
America in the Twentieth Century (1988)
Alan P. Dobson, Anglo-American Relations in the Twentieth Century (1995)
John Dumbrell, A Special Relationship: Anglo-American Relations in the Cold War and After
(2001)
P. J. Hennessy & C. Anstey, ‘Moneybags and Brains: The Anglo-American "Special
Relationship" Since 1945’ (1990)
Michael Kandiah and Gillian Staerck, ‘”Reliable Allies”: Anglo-American Relations’ in W.
Kaiser and G. Staerck (eds), British Foreign Policy 1955-1964: Contracting Options (2000),
pp.135-170
W. M. R. Louis & H. Bull (eds), The Special Relationship. Anglo-American Relations since 1945
(1986)
Ritchie Ovendale, Anglo-American Relations in the Twentieth Century (1998)
David Reynolds, 'A "special relationship"? America, Britain and the international order since
the Second World War', International Affairs, Vol.62, No.1, Winter 1985/6
David Reynolds, ‘Rethinking Anglo-American Relations’, International Affairs, Vol.65, No.1,
Winter 1988/9
8. How far was the British government to blame for the violence in Northern Ireland
after 1968?
P. Bew, P. Gibbon and H. Patterson, Northern Ireland, 1921-1994: Political Forces and Social
Classes (1995)
S. Bruce,
The Red Hand: Protestant Paramilitaries in Northern Ireland (1992)
M. Frampton, The Long March: The Political Strategy of Sinn Fein, 1981-2007 (2009)
J. Loughlin, The Ulster Question since 1945 (1998)
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D. McKittrick, S. Kelters, B. Feeney, C. Thornton and D. McVea (eds), Lost Lives: The Stories
of the Men, Women and Children Who Died as a Result of the Northern Ireland
Troubles, revised edition (2007)
D. McKittrick and D. McVea, Making Sense of the Troubles: A History of the Northern Ireland
Conflict, revised edition (2012)
P. Mitchel, Evangelicalism and National Identity in Ulster, 1921-1998 (2003)
*M. Mulholland, The Longest War: Northern Ireland’s Troubled History (2002) OR Northern
Ireland: a Very Short Introduction
M. Mulholland, ‘Irish Republican Politics and Violence before the Peace Process, 19681994’, European Review of History / Revue Europeenne d’Histoire (2007)
J. Whyte,
‘How much discrimination was there under the Unionist regime, 1921 - 68’
in T. Gallagher and J. O’Connell (eds.), Contemporary Irish Studies (1983)
C. Mitchell, ‘Is Northern Ireland Abnormal? An Extension of the Sociological Debate on
Religion in Modern Britain’, Sociology (2004)
P. J. Roche, The Northern Ireland Question: Perspectives and Policies (2000), esp. chapters 5-6
J. Whyte,
Interpreting Northern Ireland (1990)
9. To what extent did Britain become a ‘multicultural society’ in the second half of the
twentieth century?
Muhammad Anwar et al (eds), From Legislation to Integration: race relations in Britain (2000)
D. Feldman, ‘Why the English Like Turbans: Multicultural Politics in British History’, in D.
Feldman and J. Lawrence (eds), Structures and Transformations in Modern British History
(2011)
Paul Gilroy, There ain’t no black in the Union Jack: the cultural politics of race and nation (1987)
Harry Goulbourne, Race Relations in Britain since 1945 (1998)
James Hampshire, Citizenship and Belonging: Immigration and the Politics of Demographic
Governance in Post-War Britain (2005)
Randell Hansen, Citizenship and Immigration in Post-War Britain (2000)
Zig Layton-Henry, The Politics of Immigration (1992)
Reiko Karatani, Defining British Citizenship: Empire, Commonwealth and Modern Britain
(2002)
Kathleen Paul, Whitewashing Britain: Race and Citizenship in the Post-War Era (1997)
Paul Rich, ‘Imperial Decline and the Resurgence of English National Identity, 1918-1979’ in
T. Kushner and K. Lunn (eds), Traditions of Intolerance (1989), pp. 33-52
Sonia Rose, ‘Race, Empire and British Wartime National Identity, 1939-1945’, Historical
Research, 74 (2001), pp. 220-237
C. Schofield, Enoch Powell and the Making of Postcolonial Britain (2013)
Bill Schwarz, ‘Reveries of Race: The Closing of the Imperial Moment’ in B. Conekin, F. Mort
and C. Waters (eds), Moments of Modernity (1999), pp. 189-207
Bill Schwarz, The White Man’s World: Memories of Empire (2011)
Sarah Stockwell (ed.), The British Empire: Themes and Perspectives (2008)
Stuart Ward, British Culture and the End of Empire (2001)
Wendy Webster, Imagining Home: Gender, ‘Race’, and National Identity, 1945-1964 (1998)
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Amy Whipple, ‘Revisiting the “Rivers of Blood” Controversy: Letters to Enoch Powell’,
Journal of British Studies, 48:3 (2009)
10. Why did debates about sex and sexuality become so prominent in the 1960s and ‘70s?
L. Black, ‘There was something about Mary: The National Viewers' and Listeners'
Association’ in N. Crowson et al (eds), NGOs in Contemporary Britain: Non-State Actors in
Society and Politics Since 1945 (2009)
Marcus Collins (ed.), The Permissive Society and its Enemies (2007)
Marcus Collins, ‘The Pornography of Permissiveness: Men’s Sexuality and Women’s
Emancipation in Mid-Twentieth Century Britain’, History Workshop Journal
(1999)
Hera Cook, The Long Sexual Revolution, (Oxford, 2004), ch. 13.
M. Cook (ed.), A Gay History of Britain (2007)
J. Hampshire and J. Lewis, ‘“The Ravages of Permissiveness”: Sex Education and the
Permissive Society’, TCBH (2004)
M. Houlbrook, Queer London (2005)
S. Jeffrey-Poulter, Peers, Queers and Commons. The Struggle for Gay Law Reform from 1950
(1991)
R. Jennings (ed.), A Lesbian History of Britain (2007)
Claire Langhamer, ‘Adultery in Post-war England’, History Workshop Journal, 62 (2006), 86–
115
Lucy Robinson, ‘Three Revolutionary Years: The Impact of the Counter Culture on the Gay
Liberation Movement in Britain’, Cultural and Social History 3.4 (2007): 455-71
Dominic Sandbrook, Never Had It So Good: A History of Britain from Suez to the Beatles (2006)
Dominic Sandbrook, White Heat: A History of Britain in the Swinging Sixties, 1964-70 (2007)
P. Thompson, ‘Labour’s “Gannex Conscience”? Politics and Popular Attitudes in the
“Permissive Society”’ in Coopey et al. (eds), The Wilson Governments, 1964-1970 (1990)
C. Waters, ‘Disorders of the Mind, Disorders of the Body Social: Peter Wildeblood and the
Making of the Modern Homosexual’, in Conekin et al, Moments of Modernity: Reconstructing
Britain, 1945-64 (1999)
Jeffrey Weeks, Sex, Politics and Society: The Regulation of Sexuality since 1800 (1986), ch. 13 ‘The
Permissive Moment’
J. Weeks, Coming Out: Homosexual Politics in Britain (1992)
11. Was Thatcherism a ‘failed revolution’?
A. Adonis, ‘The Transformation of the Conservative Party in the 1980s’ in A. Adonis and T.
Hames (eds), A Conservative Revolution? (1994)
C. Moore, Margaret Thatcher: The Authorized Biography: Volume One: Not For Turning (2013) [see
also Saunders review in http://www.history.ac.uk/reviews/review/1515]
A. Gamble, The Free Economy and the Strong State: the Politics of Thatcherism (1988)
E. H. H. Green, Thatcher (2006)
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*E. H. H. Green, ‘Thatcherism: an Historical Perspective’, Transactions of the Royal Historical
Society (1999)
Colin Hay, ‘Chronicles of a Death Foretold: the Winter of Discontent and Construction of the
Crisis of British Keynesianism’, Parliamentary Affairs (2010)
Peter Hennessy, The Prime Minister: The Office and its Holders since 1945 (2001)
*B. Jackson and R. Saunders (eds), Making Thatcher’s Britain (2012)
D. Kavanagh, Thatcherism and British Politics: the End of Consensus (1990).
D. Kavanagh, and A. Seldon, (eds), The Thatcher Effect (1989) and The Major Effect (1994)
A. McSmith, No Such Thing as Society: A History of Britain in the 1980s (2010)
R. Skidelsly (ed), Thatcherism (1988)
J. Tomlinson, The Politics of Decline (2000), chapter 6
D. Torrance, ‘We in Scotland’: Thatcherism in a Cold Climate (2009)
*R. Vinen, Thatcher’s Britain (2009)
H. Young, This Blessed Plot (1998) (chapter: ‘Deutschland über Alles’)
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4.5 PAST EXAMINATION PAPERS

Examination preparation requires subject knowledge and understanding but it also
involves exam practice. Previous papers for Unravelling Britain can be found on QMplus.
The precise mix of topics offered changes each year, so you should not use these papers
to ‘question spot’. However, they provide good examples of the way in which exam
questions are structured and the kinds of issues that you should be thinking about in
revision.

See Section 5.4 for Revision Guidance and Exam Tips
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5. STUDY NOTES AND GUIDANCE
5.1 Handy Hints for Harried Historians
These notes are not meant to be prescriptive: there is no ‘right’ way to study and you will
develop your own methods during your time here. But the guidance in this section draws
on the experience of previous year groups and may be a useful starting point in planning
your work.
Reading
You will be expected to read considerably more at university than will have been the case
at school, so you will need to establish good working patterns in order to get through the
volume of reading. But you will also need to develop good techniques, in order to make the
most of the time available.
What to Read
Reading lists usually contain three types of material:
Textbooks or general overviews (eg P. Clarke, Hope and Glory: Britain, 1900-2000 (2004)).
These are designed to give you an introduction to the subject. They are usually a good place
to start, so that you have a framework into which you can insert the more specialised
literature. But you should not limit yourself to this kind of material. Though they are usually
the most straightforward things to read, they can be a little “broad brush” and may not give
you a sense of current historical debates.
Monographs. These are research-heavy volumes on specialist subjects: e.g. D.
Cameron, Oxford Social Clubs and Conservative Politics, 1985-1988. Students sometimes steer
clear of these volumes because of their bulk. This is a pity, because the best monographs
will define the state of the debate in their field. They will be particularly important when
you are writing your assignments. It is not always necessary to read a monograph from
cover to cover: your lecturers may direct you to particular chapters, and you can also use
the index to find the parts most relevant to your needs. “Gutting” a monograph is a valuable
academic skill: often the introduction and conclusion are most useful (except where the
former simply survey the specialist literature). Focus on the argument and interpretation on
offer, while looking out for key pieces of evidence that support or problematise those
arguments.
Research articles – e.g. E. Miliband, ‘Labour Politics and the One Nation Tradition’, Journal
of Political Cross-Dressing (2012). These usually address precise aspects of a topic – for
example, religious responses to an imperial crisis – and sometimes take the form of debates
over several issues. They represent the main activity of most research historians and are the
form in which most new research is published.
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Please resist the temptation to ignore the suggested reading in favour of Wikipedia articles,
newspaper websites or A-Level guides that seem to give easier answers. Module convenors
put a lot of care into drawing up their reading lists and will have identified these items as
especially important. Having said that, do tell your lecturers if you have found other
material that you think could usefully be added to a bibliography.
Above all, remember that what you read is only as important as how you read.
How to Read
Reading should always be active: rather than faithfully copying down the pearls of wisdom
on the page, you should come to the text with questions in mind. What is the author’s central
argument? How do they support that argument with evidence – and do you find it
compelling? How does their argument differ from other things you have read? How might
we explain that difference? (It is rarely simply the case that one author is right and the other
wrong.) The more you read, the more you will generate new questions – and you should
use these questions to chart a course through your reading. After reading an introduction
to the empire, for example, you might want to explore how people justified colonial rule, or
why enthusiasm for empire varied over time. Were some classes more ‘imperial’ than
others? Were men more likely to be imperialists than women? Use those questions to guide
you through the reading. Be critical: ‘Hermione Grainger says X’ is not a compelling
argument, for Grainger may be wrong. Does Grainger persuade you of her argument? If so,
how? Good reading should be like a conversation; it is not a passive activity.
Do not throw away your reading lists after the seminar! Make a note of what you have and
have not read, and anything that your lecturers or seminar partners have suggested for
further reading. You will find this invaluable when you come to revise the topic later on.
Taking Notes
It is essential that you take good notes on your reading – you will need them when you
come to prepare for your exams and when you write your assignments. But it’s important
that you don’t simply copy out what is in front of you: your notes should be part of an active
engagement with your reading. You should also resist the temptation to take too many notes
– you are scholars, not stenographers! It is often best to read an article or chapter all the way
through, before taking notes. When you have done that, try to distil the overall argument:
what has the author been trying to say? Look for key pieces of evidence that they have used
to support that argument. What kinds of ideas or prejudices might lie behind the text? Does
the author have an obvious ‘bias’? This need not be a ‘political’ bias – it might mean a
preference for some kinds of sources over others, or an assumption that, say, ideas are more
important than economic forces in driving change.

HST4308 ‘Unravelling Britain’

61

Module Handbook

As you take notes, keep your seminar question/ essay question in mind. What issues do you
need to think about in order to answer it, and how might the reading help with that? It can
be useful to create a separate document of ‘thoughts’, where you can jot down ideas or
questions as you go along.
Make sure that your notes are always clearly labelled with the name of the author, the full
title and page numbers. This will help with referencing and will reduce the danger of
unintended plagiarism [copying].
Seminars
Seminars are not lectures: they are not about the transmission of knowledge from the
seminar leader to you. They are a chance for you to talk to one another and to pool ideas.
They also provide an opportunity to discuss the work you have done that week; to tackle
any difficult issues that have come up in the course of your reading; and to pursue some
lines of argument that have particularly caught your eye. Your seminar leader may have
issues they wish to address, but you should also come with things that you would like to
talk about. Make a note of anything you found particularly interesting or hard to
understand; anything you would like to pursue further; or any arguments you would like
to explore.
You are likely to learn as much from the other students in your seminar as you do from the
lecturer. Always listen carefully and courteously to what your colleagues have to say: a
seminar is not a competition and it is not an opportunity to show off. Feel free to disagree –
your lecturer may play ‘devil’s advocate’, to present you with a different way of thinking.
But never reject an idea without thinking it through.
Bring a pen and paper to the seminar, as you may find it useful to jot down some points or
some suggested reading. But you should not spend the bulk of the seminar writing. As with
lectures, it may be better to make more detailed notes afterwards, when you have processed
the discussion as a whole.
As long as you have done the reading, you should never feel embarrassed about what you
don’t know or don’t understand. Anyone who finds history simple is missing something,
so always feel free to ask questions.
Lectures
You should attend all the lectures for your module. The lectures will give you a broad
coverage of the period and will offer different interpretations to your seminar leaders. You
should always be trying to fit your individual topics into a larger understanding of the
period, and lectures will help provide that framework.
Do not try to write down everything the lecturer is saying. You may wish to note down the
structure of the argument and any particularly interesting facts or quotations. But it is more
important that you are listening and thinking, and for this reason you may wish to take
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fuller notes afterwards. As an exercise, it can be worth trying to identify the three most
interesting thoughts or ideas that came out of the lecture. Think of the lectures as a jumpingoff point. What do you want to know more about as a consequence? What further reading
might you wish to do?
Thinking Across Topics
It can be tempting to think of each topic as a completely separate enterprise. That tendency
should be resisted, for these topics are means not ends. The goal, over the module, is not to
have several topics that you know something about, but to have a good understanding of
modern Britain. Your seminar topics are like bore-holes: you use them to drill down into the
period. So you should always be looking for connections between your individual topics,
and between seminars and lectures. This will give you a much more sophisticated grasp of
the period and will expand the range of questions you can answer in an exam.
Time Management
This is one of the biggest challenges of your time at university, but it is absolutely essential
to academic success. London is a Babylon of temptations – from sports clubs and social
activities to friends popping over for a coffee. No one will be standing over you with a stopwatch, and whole mornings and afternoons can easily slip by without notice.
We want you to have an active social life and to do interesting things outside of work. But
it is essential that you mark out plenty of good study time, so that you can relax with a clear
conscience outside those boundaries. If you had a full-time job, you would expect to be at
work from 9 to 5 every weekday. This can be a good starting point. If you take Wednesday
afternoon off to play football, or spend a couple of hours in a friend’s room one morning, be
sure to make up that time elsewhere.
Find a place where you are able to work without interruption. If you have a Facebook
addiction or check your email every 30 seconds, go to the library and leave your laptop in
your room.
For most of your time here, you will have to balance a number of different modules
simultaneously. Make sure that you are looking down the road, so that you are prepared
for deadlines before they arise.
Communicating with your Advisor
Your college advisors have a special responsibility for your academic progress and pastoral
welfare. They will try to give help whenever and wherever possible. It would help us
enormously, however, if you would follow a few simple guidelines:
(1) Check your email regularly, and always respond to email and other communications.
There are few things more annoying than having to chase students up.
(2) Be on time for all meetings and seminars and submit all work by the deadline agreed.
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(3) If you need a reference, a letter of introduction or a signature on a form, notify us in
plenty of time. We are almost always happy to write references, but not at 24 hours notice!
(4) Be honest. If you have mismanaged your time and missed a deadline, say so; do not
concoct printer breakdowns, motorway pile-ups or mysterious illnesses. The bond of trust
between tutors and students is an important one and can be difficult to repair once broken.
Finally…
Don’t be daunted by all this! No one has ever written the perfect essay and few of the big
questions of history are susceptible to a definitive answer. Everyone here, from first years
to professors, is constantly learning. You all have tremendous potential, and as long as you
work hard and make the most of the opportunities available to you, you will make a success
of your time here. We are really looking forward to working with you, and would be glad
to know of anything we can do to help.
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5.2 How to Analyse A Primary Source
Sources come in many shapes and sizes. Your source might be a written document, like a
letter or a newspaper, or an image, like an icon or a stained glass window. It might be an
object, like a child’s toy, or a place, like a house or a garden. Any of these things can be ‘read’
in order to tell us more about the past, and the ability to read a source is one of the core skills
of the historian.
At secondary school, source analysis often focuses on the issue of ‘bias’: is a source ‘biased’,
or is it ‘reliable’? These are, of course, perfectly reasonable questions, but they will not take
you very far. All sources are likely to contain some kind of bias, depending on the
assumptions, prejudices, beliefs and limitations of the author. No one source will give a
complete picture of its time or subject. So don’t get hung up on whether a source is ‘biased’;
instead, focus on what it can tell us, and how the historian should use it.
There are a series of questions you can ask of almost any source.
What type of source is this?
By whom was it written/produced?
When was it written/produced?
Who was the intended reader/audience?
What does it say?
What is the broader historical context of the source?
How useful is the source for historians?
Which aspects of the past does it/does it not help us understand?
Take, for example, this picture of ‘General Gordon’s Last Stand’, painted by George W. Joy
in 1893:
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Why was this picture painted? Who was the intended audience? What message do you think
the artist intended to send? The key issue is not whether Gordon’s death was exactly as
portrayed, but why the artist represents it in the way he does. The more detail you can bring
in, the better. Why is Gordon standing in the way presented? What does this say about his
mood? How does his calm demeanour contrast with that of the natives? Why might there
be a native dying on the balcony to the right of Gordon? How are the attackers on the stairs
portrayed, and why? Think about where this would have been published: you can see above
that it has been reproduced in a magazine or newspaper. Why? What message are we
supposed to take from it about General Gordon? Does this help us to understand why he
became such a heroic figure after his death? Does it tell us anything more broadly about
British attitudes to empire and to non-white races?
Asking questions like these will produce a richer analysis than simply asking whether the
picture is reliable. As a source for what General Gordon looked like when he died, the source
is probably of little use. As a source for understanding British attitudes to empire, its

HST4308 ‘Unravelling Britain’

66

Module Handbook

representation in the press and the cult of heroes in the nineteenth century, it can tell us a
great deal.

Remember to abide by the presentational guidelines in section 5.5
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5.3 HOW TO WRITE AN ESSAY
There is no single way to write a good essay. Everyone has a different style, and we hope
that you will experiment with your essay technique over the next three years. There are,
however, some good practices that you may find helpful.
Mechanics
(1) Plan your essay. If you follow the guidance above on note-taking, this should start to
develop naturally while you read. As you identify the key themes and issues in a topic, and
as you break down the questions within your essay title, the skeleton of an essay plan should
start to emerge. You will then need to set aside a good period of time to firm up that plan
and to go back over your notes looking for evidence. Planning is essential to a wellstructured essay.
(2) Allow plenty of time to write. You should also build in time to re-read and revise what
you have written, preferably after a break in which you can clear your head. If you come
back to your essay with fresh eyes, you will find it easier to identify weak points in the
argument and unnecessary material that can be cut.
(3) Always check for spelling and grammar – especially those things a spell-check will miss.
Common errors include:
“it’s/ its”:

“It’s” only takes an apostrophe when it is short for “it is” – and
you would rarely abbreviate in this way in a formal piece of
work. So: “It’s funny how the Death Star always has the same
flaw in its design”.

“Principle/ Principal”.

“Principle” is a noun while “principal” is an adjective: so “I believe
in the principle of ‘no taxation without representation’”; but “my
principal goal is to get my essay in on time”.

“Less/ Fewer”

“Less” applies to one thing (eg “mashed potato”), of which one
might have a larger or smaller portion; “fewer” applies to a
number of separate items (eg “potatoes”) of which one might
have a larger or smaller number. For example: “Margaret
Thatcher won fewer votes than John Major as Prime Minister, but
Major enjoyed less support in the press”.

“Empirical/ Imperial”

“Imperial” means “relating to the empire”; “empirical” is a type
of philosophy based on experience rather than theory!

The process by which something is abolished is “abolition”, not “abolishment”.
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(4) Always, always, always hand in work on time. You will be penalised if your work is late
– even if only by a couple of minutes. If you are sick, or if other circumstances make it
impossible to submit an assignment on time, you must inform your advisor and/or the
module convenor by email as soon as possible.
It can be a good idea to read your work out loud to yourself before handing it in. This is a
very effective way to check for errors and to remove convoluted prose. If you find yourself
running out of oxygen, it’s time to insert a full stop.
Content
Always have an introduction and a conclusion. A good introduction can take many forms,
but it should give the essay a clear sense of direction. You might, for example, use it to open
up the question, identifying key issues and setting out the structure of the argument. Or you
may have a good quotation or incident that illustrates the complexities of the problem you
are about to address. Avoid grand statements of the obvious (“Religion was very important to
the Victorians, and they often disagreed about it”) and dictionary definitions (“The Oxford English
Dictionary defines “religion” as…”).
A well-structured essay should not need a lengthy conclusion, but it can be useful to draw
out your main lines of argument. A reader should be able to summarise briefly and clearly
the argument of the essay; the conclusion helps them to do this.
Introduction: Use the introduction to set up your topic, explain your
approach and outline your structure.
Main part: The main body of the essay should be a carefully structured
series of paragraphs logically linking the sub-topics mentioned in the
introduction. They should develop a coherent argument that addresses the
exact question while using specific evidence to support your argument and
signposting to guide the reader through the structure.
Conclusion: Summarise the main points of your analysis and draw your
final conclusion(s) from them
Focus on the question set. An essay title such as, “How successfully did organised religion
respond to the challenge of evolutionary science?” is not an invitation to write a general
discussion of religion in the 19th century. It asks a specific question – within which lurks a
set of subsidiary questions: ‘what was the challenge of evolutionary science?’; ‘how did religious
organisations respond?’ (remembering that different groups might respond in different ways,
at different points in time); ‘what would be our criteria for “success”?’
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Make an argument. By the end of the essay, you should not simply have discussed these
issues; you should have offered a clear answer. It should be possible to sum up the argument
of your essay in four or five sentences – and this can be a useful exercise to set yourself.
Seminar leaders may ask students to sum up their essays at the start of a class. A good
response will summarise what the student has argued (eg ‘the Church accommodated the
challenge to the Book of Genesis by reinterpreting the creation stories as parables, but struggled to
explain the evolution of the soul’). A weak response will list what the student has talked about
(“I had a page on Darwin, then a paragraph about Wilberforce, then a bit on ghosts”).

Avoid narrative for its own sake. Remember
that you are answering a question, not
telling a story.
Don’t just list ‘factors’. On one level, the answer to almost any historical question is, “it was
a variety of factors”. But for that very reason, you need to go further. How would you put
those factors in order? How do they relate to one another? Take, for example, the causes of
the First World War. Important factors might include the naval race between Britain and
Germany; the break-up of the Ottoman Empire; the rise of the Social Democratic Party in
Germany; the ‘Blank Cheque’ to Austria; the French desire for revenge after defeat by
Germany in 1870; bad military planning; and so on. But would Germany have been so keen
to challenge British naval domination if its government wasn’t so unpopular at home?
Would Austria have needed a ‘blank cheque’ if its border had not been destabilized by the
break-up of the Turkish Empire? Think about the interplay between different factors, rather
than simply listing them – and try to decide which you think most important.
Similarly, don’t just regurgitate the arguments on both sides of a question. An essay is not
a literature review. Students often write things like this: ‘Dr Bieber argues that church
attendance was in decline over the 19th Century. Professor Green, by contrast, suggests that it was
rising. Either way, some people went to church’. It’s good to show awareness of both sides of an
argument – indeed, this is essential – but, where possible, you should also show which side
you agree with or how the two views might be brought together.
Marginalia: If you have trouble organising your essays, you could try a technique called
‘marginalia’. Go through your essay with a pen, and write in the margins a short summary
of each paragraph. E.g. ‘the case for reform’; ‘the case against reform’; ‘changes over the period’. If
your essay is well structured, this will be easy. If the argument is jumbled up, that will show
in your marginalia – and you’ll see bits that would be better placed elsewhere. Many
academics find this technique helpful and use it when writing for publication.
Don’t panic! An essay is always ‘a work in progress’; it could always be better with a little
more time. It’s a developing skill and will continue to evolve right through the course.
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Presentation
All essays should be:
double spaced
in font size point 12
set within appropriate margins (e.g. 2.5cm at top and bottom, and 3 cm at left and right)
prefaced with a completed departmental submission sheet
Quotations:
Short quotations (below fifty words) should be enclosed in single quotation marks and
written in the flow of the text. For example:
The First World War was often described as ‘the war to end war’.
For a quotation within a quotation, double quotation marks should be used.
According to a study by Dumbledore, ‘fifty per cent of all those questioned in 1914
agreed that “this was the war to end all wars”’.
Long quotations (fifty words and above) should be broken off from the text, indented and
single spaced. They do not need to be placed in quotation marks.
Omissions from quotations should be marked by an ellipsis: ... For example:
Danish prime minister Birgitte Nyborg warned that ‘bringing down the government
would … plunge the constitution into crisis’.

See section 5.5 for guidance on footnoting, citation and
bibliographies
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5.4 REVISION AND EXAMINATION GUIDE
Revision Tips
Don’t get bored. Your exam essays will be more interesting and imaginative if you are still
enjoying the subject by the time you write them. So don’t just keep poring over old notes.
Look for new things to read, especially articles and book chapters, with new ideas and
approaches.
Don’t overdo it! There is no point arriving at the examination too tired to think properly.
Make sure that your revision timetable includes time off for rest, social activity and sleep.
Think across topics. Exam questions may not fit exactly with your lectures and classes, so
think about the connections between them. If you’re revising the position of women in the
19th century, think about the roles women played in Chartism, or the Empire, or the Mutiny.
Were Gladstone and Disraeli successful for the same reasons as Thatcher and Blair?
Thinking across your topics will make revision more interesting and give you a more
sophisticated understanding of the period.
Be imaginative. Novels, paintings and music are important historical sources, and can be a
good way of relaxing while improving your ‘feel’ for a period. Reading Dickens or Trollope
can help you get into the mind-set of Victorian politics; reading Monica Ali’s Brick Lane or
Andrea Levy’s Small Island can help understand the impact and experience of immigration
in postwar Britain. Look up Mrs Thatcher on YouTube or use the Imperial War Museum’s
website for oral histories of WW1.
Look for supporting evidence. An examination is not a test of memory: you will get no
credit for stuffing the page with facts and figures. Examiners are more interested in your
ability to make an argument than in your powers of recall. However, an argument is always
stronger when supported by evidence. So look out for compelling pieces of evidence that
support your ideas. If you want to argue that Chartism declined because of a fall in women’s
support, look for a useful statistic to support that. If you want to argue that racial attitudes
became more liberal, think about some examples that would support that claim. But
remember that the argument must come first.
Exam Tips
• Spend the same amount of time on each essay. Examiners will severely penalise short
essays; you will always lose more marks on an under-length essay than you will gain on a
longer one.
• Take time to plan. This requires guts when the person next to you is scribbling away from
the kick-off, but your essay will be much better for it. A shorter, well planned essay will
always score more highly than ten pages of disordered raving.
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• Read the question at least twice, and re-read it before starting to write. Under exam
pressure, it’s very easy to misread a question and charge off down the wrong track. I did
this in one of my university exams, and had to execute a rather nasty three-point-turn on
noticing the error. It’s a good idea to write out the question, to make sure you’ve got it right.
• Answer the question set! This sounds obvious, but failure to do so is probably the most
common reason why students underperform in exams. If, for example, the question asks
whether imperial sentiment grew across the period, do not simply download a pre-prepared
essay on whether Britain was an imperial society. Spend a good ten minutes thinking about
precisely what the question is asking you to do – breaking it down, where appropriate, into
sub-questions – and how you can use your knowledge to address it.
 Always make an argument. When you have finished planning, but before starting to write,
try to summarise your argument in a couple of sentences. If someone asked you the
question in the title (eg ‘Which was the most challenging element of the Edwardian
Crisis?’), what would you reply? Setting out your argument at the beginning of the essay
will give it greater direction and purpose.
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5.5 FOOTNOTES AND BIBLIOGRAPHIES: A GUIDE
Footnotes
You should always provide good footnotes when citing other sources. This enables a reader
to check your sources and to test the evidence for your claims. It also protects you from
committing plagiarism (copying work from others, or attempting to claim credit for their
work).
General guidance
Footnotes should be marked with a superscript number, like this. 1 The number should
always follow the punctuation mark and is normally best placed at the end of sentences.
In the case of direct quotations, it comes after the end of the quotation.
Footnotes should appear at the end of a sentence, not in the middle.
Do not use too many footnotes. You do not need to footnote everything! Simple statements
of fact – eg ‘The British Empire was the largest in the world, covering a quarter of the earth’s surface
at its peak’ – do not need to be attributed. Only give a footnote if:
(i) You are using a quotation.
(ii) You are providing detailed information that a reader might wish to check (‘47% of
Bavarian fishwives had two left feet’); or
(iii) You are borrowing someone else’s argument and wish to give credit.
How to footnote: The standard Queen Mary system runs as follows:
Books
R. Weasley, A Life in Ginger (London: Diagon Alley, 2012), p. 55. The title is italicised and
both the place of publication and the publisher (Diagon Alley) are given.
Articles
E. Presley, ‘Well Bless My Soul, What’s Wrong With Me?’ Journal of Shakin’ Studies, 46/4
(1969), p. 7. The title of the article appears in inverted commas, the journal title in italics,
followed by the volume number and year.
Chapters in Edited Collections
A. Mitchell, ‘Oops, I Did It Again’ in P. Plod (ed.), Politicians and the Police (London: Bent
Copper, 2012)
A. Coulson, ‘I Know What You Said Last Summer’ in R. Murdoch and J. Murdoch (eds),
Hacking All Over the World (London: News International, 2013)
Where there is only one editor, use ‘ed.’; where there are two or more, use ‘eds’. Note that
‘ed.’ takes a full stop, but ‘eds’ does not.
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Websites and Internet Resources:
Where you are citing a book accessed online – for example, through GoogleBooks – it
should be referenced as if you had found the book on the shelf. It is the book to which you
are directing the reader, not the particular gateway used.
Where you are citing directly from a website, always provide the name of the website, its
web-address and, in square brackets, the date of access: e.g.
‘The Growth of Victorian Railways’, The Victorian Web,
http://www.victorianweb.org/technology/railways/railway4.html [accessed 4 July 2014]
When citing a scholarly reference work, such as The Oxford Dictionary of National Biography,
which has been designed as a stable resource, it is not necessary to provide the date of access.
Page Numbers:
You should always give accurate page numbers. For a single page, use ‘p.’; for several pages,
use ‘pp.’ For example:
S. Morrissey, Heaven Knows I’m Miserable Know (Manchester: Smiths Press, 1983), p. 5.
S. Morrissey, Still Ill (Manchester: Southpaw Grammar, 1984), pp. 15-27.
Subsequent References:
You should give the full citation for a work the first time it appears in a footnote. In later
footnotes, you can abbreviate. For example:
Morrissey, Still Ill, p. 14.
Presley, ‘Well bless my soul’, pp. 12-16.
Use of IBID:
Where references to the same work follow each other without any intervening reference,
‘Ibid.’ (short for ‘Ibidem’ meaning ‘in the same place’) can be used to repeat as much of the
preceding reference as is appropriate for the new entry. ‘Ibid.’ can only be used to refer to
the same work as cited in the previous note and cannot be used to repeat the author’s name
but with a different title. For example:
S. Morrissey, Heaven Knows I’m Miserable Know (Manchester: Smiths Press, 1983), p. 5.
Ibid, p. 7.
3 S. Morrissey, Still Ill (Manchester: Southpaw Grammar, 1984), pp. 15-27.
4 Morrissey, Heaven Knows, p. 5.
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Bibliography
All submitted work must include a full bibliography, listing all works cited and consulted.
Your sources should be listed in alphabetical order by surname: e.g.
Brown, D. Another Poorly Written Conspiracy Theory (New Mexico: Roswell, 2004)
Coulson, A. ‘I Know What You Said Last Summer’ in R. Murdoch and J. Murdoch (eds),
Hacking All Over the World (London: News International, 2013)
Mitchell, A. ‘Oops, I Did It Again’ in P. Plod (ed.), Politicians and the Police (London: Bent
Copper, 2012)
Morrissey, S. Still Ill (Manchester: Southpaw Grammar, 1984)
Presley, E. ‘Well Bless My Soul, What’s Wrong With Me?’ Journal of Shakin’ Studies, 46/4
(1969)
Where appropriate, you should divide your bibliography into two sections: primary
sources (original documents or sources) first, then secondary sources (works by historians
and commentators). When you come to write extended essays and research projects, you
will be expected to divide up your bibliography into further sections. Further guidance will
be given when required.

Remember:
‘Quiet, calm deliberation disentangles every knot.’
(Harold Macmillan)
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6. ASSESSMENT CRITERIA
This document defines the qualities of argument, expression and evidence that characterize
each classification, from First class to Fail. Remember that good referencing and
presentation are also important, and even First class coursework will have marks deducted
if the footnotes, bibliography or presentation are inadequate.
Percent
age

Degree
Class
First

Grade

Description

A

60-69

Upper
Second

B

50-59

Lower
Second

C

45-49

Third

D

40-44

Pass

E

0-39

Fail

F

‘Excellent’
Coursework that scores a first class mark demonstrates an
authoritative grasp of the concepts involved in the question, its
methodology and factual content. It selects and organizes the
material with consistent relevance but also with originality, control
and style. It also expresses and sustains arguments clearly and
precisely, demonstrating a critical and analytical approach to the
material.
‘Very good’ to ’Good’
Coursework in this class demonstrates an above average level of
understanding, organization and interpretation of the relevant
evidence. It answers the question asked directly, fully and
convincingly. It offers a clear understanding of the historical concepts
involved and a lucid presentation of the material. It does not
demonstrate the style or depth of understanding that is found in a
First.
‘Average’
Focus on the actual question is likely to be inadequate and there may
also be a lack of rigour in the selection of material and maintenance of
overall relevance. A competent overall grasp of the material involved
in answering the question is demonstrated, but without the
consistency, directness and fullness that is found in an Upper Second.
‘Below average’
The question is ignored, bypassed or answered in an inadequate way.
Some basic knowledge is demonstrated, but the argument is
inconsistent, and not supported by effective or relevant evidence. By
contrast with a Lower Second, the response is likely to be incomplete
or to demonstrate a degree of misunderstanding.
‘Barely adequate’
There are likely to be significant errors and/or a poorly structured and
incomplete argument. Evidence is thin or inconsistent. Expression
may be a significant problem. The problems identified for a Third Class
response are more severe or prominent. Nevertheless, a limited
understanding of relevant issues and concepts is apparent.
‘Incomplete or Inadequate’
A response that demonstrates a failure to grasp the key historical
issues and concepts, and a failure to offer relevant evidence and to
sustain a coherent argument. Understanding of key issues and
concepts is insufficient. Poor expression and/or factual errors are
likely to be prominent throughout the response.

70-100

For further information on word lengths, late submission and other penalties, see section
2.4.

